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ABSTRACT 

This report describes the revisions and innovations 
accomplished by Xavier University in its elementary teacher education 
program, after a year's study of the program models of the 
Comprehensive Elementary Teacher Education Models Project sponsored 
by the U.S. Office of Education in 1968. chapter 1 contains a 
statement of the ideas and approaches deemed most significant in the 
program models, namely systems analysis, competency-based 
instruction^ ^nd fiGld-cGntoirGd pro-profGSsional GxpGriGncG* Tiig 
strengths of the program models are discussed. Chapter 3 contains a 
summary of the revision to the Xavier University curriculum during 
the 1970-71 session, and 47 modules of a language arts component are 
described in detail. Conferences and meetings attended by the staff 
are listed. Clinical experiences, accompanied by the report forms 
completed by students, are enumerated. Chapter 3 contains a brief 
conclusion to the study and indicates the general direction in which 
the Department of Elementary Education of Xavier University will move 
in 1971-72 in the revision of its program in order to prepare 
dynamic, intelligent, flexible, and well-educated elementary school 
teachers for the decades ahead. (Author/MBM) 
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PREFACE 



In July of 1969 the U.S. Office of Education invited 
ten developing institutions to participate in Phase II of 
the Teacher Education Project, lYlodel Elementary Programs# 

These institutions were Clark College, Florida A & PJl 
University, Jarvis Christian College, Livingston University, 
Norfolk State College, iviorth Carolina Central University, 

Shaw University, South Carolina State College, Tennessee 
A & I University, and Xavier University of Louisiana. Speci- 
fically, the role of Xavier University and the other deve- 
loping institutions was to examine the ten comprehensive 
elementary teacher education programs developed by nine 
universities and one regional laboratory in trie 19btl, 

Phase I of the Model Teacher Education Project. Participants 
uf Phase I were the University of Massachusetts, the Univ/er- 
sity of Wisconsin, the Uhio Consortium, Florida State 
University, Michigan State University, Unive::sity of Georgia, 
Teachers College, Columbia University, Northwest Regional Edu- 
cational Laboratory, University of Pittsburgh, and Syracuse 
University. Julian Parker, Dean of the Graduate School of 
Xavier University, served as the Project Dir ec tor for Xavier 
during the first year of the study. 

In the summer of 1970 the role of the nine developing 
institutions was clarified by the establishment of the 
Consortium of Southern Colleges and Universities, modestly 
funded by the U.S. Office of Education, whose aim was to 
continue the study of the basic theoretical assumptions and 
procedures underlying the ten program models, and specifi- 
cally to adapt and to implement some aspects of the innova- 
tive proposals of the models whenever feasible for incorpora- 
tion in the teacher education programs of the developing 
institutions. Each of the ten universities of the Southern 
Consortium was to proceed independently, but was to share 
its experiences with design modification and implementation 
with other members of the Consortium in order to maximize 
the human and financial resources of all the developing 
institutions. Upon the formation of the Consortium the 
University Dean of Xavier University transferred the contin- 
uation of the grant to the direct control of the Elementary 
Education Department of Xavier under the supervision and 
direction of its Chairman, Franc F . Rice, with the research 
and administrative assistance of a member of its faculty, 
Argiro L. Morgan. The purpose of this report is to summarize 
the experiences of Xavier University during this two year 
research study. 
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SUIYIMARY 



This summary is intended to supply a brief overview of 
this report that describes the revisions and innovations 
accomplished by Xavier University of Louisiana in its 
teacher educational program on the elementary school level 
after a year's study of the program models of the Compre- 
hensive Undergraduate and Inservice Teacher Education Pro- 
ject sponsored by the U.3. Office of Education in 1968. 

Chapter I of the report contains a succinct statement 
of the ideas and approaches deemed most significant in the 
program models for the staff of Xavier University; namely, 
that of systems analysis , that of competency-based instruc - 
tion, and that of f ield-c ent Bred pre-prof esslonai experience . 
The strengths of the program“^models are discussed. 

Chapter II of this report contains a summary of the 
revision actually accomplished in the Xavier University 
curriculum during the 1970-1971 session, and of the confer- 
ences and meetings attendee! by the staff during the process 
of this revision. Particularly, forty-seven modules of a 
Language Arts component are rinticribod in detail. Clinical 
experiences, accompanied by the report forms completed by 
X'jvier students, are enumerated also. Notice is given to 
the meetings and conferences attended by the staff during 
the 1970-1971 term. 

Chapter III of this report contains a brlpf conclusion 
to the study, and indicates the general direction in which 
the Department of Elementary Education of Xavier University 
will move in 1971-1972 in the revision of its program in 
order to prepare dynamic, intelligent, flexible, and well- 
educated elementary school teochers for the tiecocles ahead. 



BACKGROUND OF THE STUDY 



In the summer of 1969 the Division of Education of 
Xavier University was awarded a modest grant which enabled 
members of its faculty to examine the ten IVlodel Teacher 
Education Programs developed under the auspices of the 
Department of Health, Education, and Welfare in 1968. 

Under the terms of the grant, Xavier University, and nine 
other developing institutions, accepted the responsibility 
to examine the ten models for implications adaptable for 
incorporation into their existing programs for the profes- 
sional preparation of elementary school teachers. Indivi- 
dual and group study, on-site visits to many of the insti- 
tutions participating in Phase I of the project, and two 
conferences involving the Model builders, the teacher 
education staffs of the developing institutions, U . S«0.E . 
personnel, and other selected consultants, highlighted the 
year of study. 

The program models examined by the staff of Xavier 
University are highly sophisticated and complex prototypes 
designed to prepare teachers to function as professional, 
competent instructors in a world of rapid, massive, and 
sometimes threatening change. In the past decade changes 
in both the educational and societal scenes have rendered 
the traditional approach to education— that is, one of the 
transmission of skills, knowledges, and understandings of 
previous generations to contemporary pupils, untenable. 
Nevertheless, schools of education have been slow to modify 
existing programs enabling future teachers to experience a 
mode of inquiry that would encourage the development of 
that type of flexibility needed to live creatively in a 
world of rapid change. The magnitude of the implications or 
educational and social change was recognized by model builders, 
and programs were designed utilizing systems analysis and 
employing a variety of innovative features to prepare ^ 
individuals to function as self-renewing participants in 
this pervasive educational and social revolution. The 
purpose of this chapter is to offer a general critique of 
certain theoretical and pragmatic innovations of the models, 
indicating the implications the Department of Elementary 
Education of Xavier University perceived as significant at 
the close of the initial year of the grant, for consideration 
and employment in the modification of its teacher training 
program. 
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Systems Analysis 



The i/iords systems analysis have multiple meanings* They 
have been used to refer to the analysis of information for 
computer programming, the establishment of planned management 
activities, or simply, the interaction of two or more related 
parts of some entity. Systems analysis, as understood by the 
model builders, is understood to be an orderly approach to 
defining the universe of interest pertaining to the education 
of elementary school teachers, and of determining what changes 
in that universe will result in a desired effect. Systems 
analysis requires that this universe be subdivided into 
specific subsystems or components based on an analysis of the 
interacting functions within the system* Each of the compo» 
nents must relate to the achievement of the purposes or the 
objectives established for the system, and processes must be 
devised to facilitate the predetermined output. Additionally, 
alternative approaches and procedures must be available and 
utilized whenever necessary to adjust an operational compo- 
nent toward its goal. Thus the systems approach to the 
construction of a viable curriculum for elementary schiool 
teachers involves the identification of goal objectives, the 
identification of subsystems involved in the preparat.ion of 
elementary school teachers, the specifications of the func- 
tions of the subsystems, a^Jd the integration of the compo- 
nents into a harmoniously designed, mutually interdependent, 
dynamic whole, capable of modification and development when- 
ever needed* 



Employing systems analysis in the estapiishment of a 
program tor the training of elementary school teachers, how- 
ever, posed an Inherent dilemna for the model builders. 

Since no adequate, relatively homogeneous description of the 
end-product, in this case, the elementary school teacher, 
could clearly be postulated, especially during an era of 
rapid change, a heuristic approach had to be employed by the 
designers in order to produce a given product which could 
not be totally defined, but would be still capable of crea- 
tive and inventive functioning within the larger universe of 
the jlementary school. Theoretical assumptions and pragmatic 
observations as to the current and future role of the elemen- 
tary school teacher as a diasigner and programmer of didactic 
material and experiences, as a facilitator of learning and 
development, as an organizer of instruction, and as a member 
of the teaching profession were employed to make operational 
the theoretical rationale. Given the state of present 
research in educational practices, and the changing 
character of the school and society at large, the task con- 
fronting the model formulators was formidable. Generally, 
model builders employed an eclectic and a selective approach 
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to the conceptualization of the "problem universe," the 
specifications of subsystems, and the enumeration of goal 
objectives and operational procedures. Since research and 
feedback components are essential to any functioning system, 
however, this selection and focusing, as well as the effec- 
tiveness and the efficiency of the various components, were 
to be measured and utilized for consideration in future 
adjustments. 

The staff of the Elementary Education Department of 
Xavier University considered that systems analysis design 
would leave many salutary effects upon teacher education. 
Unneeded repetition in course offerings of traditional pro- 
grams could be eliminated; cooperation would be facilitated 
among the competing, and sometimes antagonistic elements 
involved in the preparation of teachers; human and physical 
resources of the university, the school, and the surrounding 
community could be put to optimum use; the gap between educa- 
tional theory and practice noted today throughout American 
education could be narrowed, moreover, the in tent-action- 
reedback process, central to the functioning of any learning 
system, appears to be an organizational and administrative 
parallel to the type of psychological functioning concep- 
tualized by many twentieth-century psychologists, such as 
Combs, Kelley, Rogers, and Maslow, as essential to a fully- 
functioning individual living in an era of massive change. 

In their perceptual-field framework the adequate personality 
is one capable of increasing openness to his experiences, 
capable of making decisions based upon a rich, realistic, and 
readily available perceptual field, and capable of evaluating 
the results of these decisions, and formulating new courses 

per ception cf these results. Since 
model buildsrs recognized the pervasive social climate of 
^ at the beginning of their efforts, and had 

as their general intent the education of an individual 
capable of creative functioning within a changing environment, 
it IS of no small consequence that the educational processes 
they envisioned should offer the potential teacher n concrete 
and living model of the kinds of processes needed for adequate 
functioning within a changing society. 

The staff noted, however, that a university of limited 
resources, such as Xavier University of Louisiana, should be 
hesitant about undertaking a total redesign of its under- 
graduate teacher education program, as would be needed if 
systems analysis were to be applied rigorously in a reexami- 
nation of its curriculum. In the end of the first year of 
Xavier s participation in this research grant, the staff 
undertook identification of some of the interrelated compo- 
nent*' within the present Xavier program, the utilization of a 
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heuristic approach to systematically determine the Qoals of 
these selected components and the design of some alternative 
procedures to achieve these goals* The following chapter 
will report on the results of Xavier's efforts in this direc 
tion during the year, 1970-1971* 



B * Competency-Oriented 

All program models were examples of competency-based 
programs for the preparation of teachers. Briefly stated, a 
D 0 rf ormance-basBd program is charactsrizod by ths spsciFi^ 
and explicit enumeration of the behaviorial competencies ^ 
that a student must demonstrate before he is judged capable 
of assuming the role of an elementary school teacher* These 
competencies include those understandings, knowledge, atti- 
tudes, skills, and behaviors thought to facilitate the growth 
and development or chiiaren. ine prospective teacher must 
not only demonstrate tnat he possesses certain specified and 
required cognitive understandings, as in traditional programs, 
but he must also demonstrate that he can carry out in prac- 
tice specified teaching tasks and functions. 

The staff of the Elementary Educational Department 
thought that competency-based programs offer many advantages 
for the design and implementation of curricular changes for 
prospective elementary school teachers* Among these bene- 
fits were the following: 



1* Since the learning objectives and the behaviorial 
criteria to be applied in the assessment of competencies are 
stated explicitly in advance, ambiguity is avoided in the 

teaching/learning dialogue* « . u t * ^ 

2 * Multi-patns to the achievement of behaviorial com- 
petencies should offer a viable solution to the instruction 
of students with varying past experiences, different 

interests, and unique learning styles. . pmin fhaf of 

3* Responsibility for learning is shifted from that of 

the Instructor to that of the individual learners* The 
Instructor can be viewed more as an enabler of learning than 
as a dispenser of knowledge. Hopefully, the prospective 
teachBrs experiencing this change in ‘he role of the instruc- 
tor would be more capable of assuming this mode of operation 

within the elementary scouui classroom. , . ^ 4 . 

4* Evaluation of performance is determined at least 
partially, and sometimevS totally by tne learner himself 

rather than always by an outside observer* 

5* Practical experience can be related closely to^the 
theoretical and cognitive understandings being developed. 

6 * Exit requirements become significant rather than 
entrance requirements as in traditional programs* _ 

feature is more in harmony with the contemporary demand for 
accountability in the educational process* 
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7. Learning Is held constant in a competency-based 
programi luhile time becomes the variable. 

Although the staff of the Elementary Education Depart- 
ment generally felt that competency-based programs hold great 
promise for the education of teacherSf some dangers inherent 
in the approach were recognized* Perhaps the most fundamental 
pitfall which couJd result from an attempt to isolate and to 
specify explicitly certain observable learning and teaching 
behaviors is that such an approach could focus on the bits 
and pieces rather than the Gestalt of the learning process* 

In one way, this is paradoxical* The word system , while 
superficially connoting something scientific and mechanical 
in an analytical process, basically is fundamentally biolo- 
gical in origin and implies a dynamic, interrelationship of 
harmonious parts achieving a living, functioning entity* A 
competency-based program not instituted with considerable 
reflection, and not employing systems analysis could result 
in a more rigidly prescribed, and stifling curriculum than 
may exist at present in some traditional programs* Speci- 
fied behaviors and competencies must be related to over-all 
goals, and care must be taken to communicate this interre- 
latedness to the student going through the program. One of 
the problems in the exportability of the program models 
involves the danger of the indiscriminate "lifting” of cer- 
tain pieces from the models without regard to the total 
rationale and program, and/or the constraints of local 
conditions * 

Other difficulties perceived by the Elementary Education 
staff in the adaption and implementation of a competency- 
oriented program at Xavier University included administrative 
problems involving certification requirements by the state of 
Louisiana, difficulties in the scheduling and the monitoring 
of individual students going through such a program by a 
faculty of a developing institution with limited resources, 
and establishing self-directed experiences which would not 
involve inordinately expensive materials and settings to 
make such a program operational* None of these were thought 
to be insurmountable by the Xavier staff, but were noted for 
consideration in any move toward a competency-oriented teacher- 
training program at Xavier* The following chapter will report 
on Xavier's initial experiment with the design and the imple- 
mentation of a selected behaviorized component of its teacher- 
education curriculum* 



C* F ield-Centered 

Program models recognized that the education of teachers 
is not the sole responsibility of the university, nor can the 
university do an effective job without the assistance of the 
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community school systems. Indeed, certain competencies 
specified by the models could only be attained within a 
school setting. rOoreov/er, the ten models recognized that 
clinical experiences within schools must begin early within 
a teacher training program, and must be related to the cog- 
nitive content being considered and explored within the 
university setting. Local school districts must serve as 
feedback mechanisms to the university on the quality of the 
training programs of the university, in order that revision 
can be made within existing programs if the need is apparent. 
Several models, Toledo and Wisconsin, for example, involved 
local school districts directly in the teacher education 
program. Florida State University proposed a "portal" school 
which not only served as a setting for pre-prof essxOnal, 
clinical experiences, but also as a transitional environment 
for the first year teacher from the Florida State program. 

The Syracuse iviodel not only conceptualized a protocooperative 
between the teacher education institution and the public 
schools, but also involved regional laboratories and educa- 
tional industries in structuring and implementing its program. 

The staff of the Elementary Education Department of 
Xavier University felt that the concept of early field 
experiences within public and parochial schools of the com- 
munity offered a rich potentiality for exploration and devel- 
opment. Although Xavier University , a small, predominantly 
black. Catholic institution of higher learning, could not 
hope to establish the type of cooperative endeavor in the 
near future as envisioned by some of the model builders, 
the recruitment of capable, concerned, and committed teachers 
in the school systems served by Xavier University and the 
coordination of their efforts with those of the University 
staff to schedule clinical experiences and to assess student 
performance was a commitment of the Department for the 
school year 1970-1971. Part B. of Chapter II of this report 
will indicate the scope and the nature of initial work in 
this area during the past year. 
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ACTI\/ITIES OF THE SECOND YEAR OF THE STUDY 



In May of 1970, Xavier Univ/ersity presented a work 
statement to the U.S. Office of Education which specified 
which particular theoretical assumptions and procedural 
components of the program models bad immediate praxtical j ty 
for consideration in the revision of the teacher education 
program of Xavier University. In particular, the work 
statement cited the utilization of a systems analysis 
approach, employing behaviorial objectives for the selection 
of appropriate experiences for prospective elementary school 
*teachers and the coordination of university experiences with 
field experiences within public and parochial schools as 
those elements of the program models which would be employed 
in Xavier's initial modification of its teacher education 
program. The work statement went on to clarify which 
aspects of the current Xavier program would be subjected to 
systems analysis initially in the revision. This component 
was identified as those methods courses presently taught 
during the Junior year to both Early Childhood and to 
Elementary majors. The Elementary Education faculty stated 
its intent to begin the restructuring of its courses in 
methodology into a comprehensive Methods and Curriculum 
Component, scheduled in a learning block under the direction 
of Faculty members of the various disciplines in the Arts 
and Sciences and of the Department of Education, and offering 
the student clinical experiences in the public and parochial 
schools of the New Orleans area. The purpose of this chapter 
is to describe Xavier's systems analysis of the Language Arts 
Methods component, indicating its results with the field 
testing of certain of its modules, and to summarize Xavier's 
experimentation with field experiences during the grant year, 
1970-1971. 



A. Lanouage Arts Revision 

1 . Introduction. The courses in Language Arts Methods and 
Reading Methodoiogy were selected by the staff for initial 
revision because of the relative importance of the Language 
Arts in the elementary school curriculum. At the present 
time Xavier University offers a Language Arts Methods course 
(three semester hours) and a Reading Methods course (three 
semester hours) to Early Childhood majors and to Elementary 
majors in their Junior year® Additionally, a two hour course 
taught by the Speech Department entitled Speech for the 
Classroom Teacher, and Junior Observation carrying one semester 
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observation in cooperatino local 
schools, are required for both groups of students ®Practlr»iiu 

" teachinranong ihe EnqUs^^ 
Departments existed prior to 1970 

tion existed in the Planning of tSI%nraie“%oirsL ?n'"'""' 

Language Arts and in Reading for Early Childhood majors and 
for Elementary majors, and clinical obseruation was not 

instructional techniques 

tion^DBnartmo^i'®H‘^““S®!®: ‘'’® Elpraontarv Educa- 

“■ Of te^nhers 

Utilizing some of the recommended sequences of actluifioe 
needed for the design of an instructional system as oStliJei 
in a number of quite similar paradigms of systLs analysis 

fi?st^idi^tifloH®fh^" ‘"T®® revision, Argiro l! UloJgan, 

fo^ performance behaviors deemed essential 

tary school today, analyzed these Sio^ U assess whiT"* 
specific cognitive understandings, and skill specifications 
are required for the acquisition of these performance 

prepared a sequential, organized arrangeSent of 
content based on this analysis, and allocated variou^clusters 

SP®®<=h, or the ESuLtion 

faculty. Whereas the initial analysis and desion was 
performed by one member of the Education Department facultv 
members from all three Departments criticalirexami^ed ^ 
con?on?" sequence, and made suggestions^s Us 
5S2 learning experiences it envisioned 

al 1 required for its implementation, and for the* 

its'ssnupi^! supervision of the students moving throughout 
iinon ^ ^ 1 * Language Arts components of various 

furnioh ssPS'^^^lly the Michigan State model, also 

invaluable input to the staff during this process 
^^A®f staff members at the National Conference 
in Elementary School in Los Angeles 

in May 1971 also furnished input on materials and procedures. 

A DpruJl^nf^fh*" component's clusters and modules follows. 

^ component's module clusters shows its heavy 
baifl linguistic concepts as its theoretical^ 

ase. The linguistic content, however, is integrated with 

lespS^s;Sru?;et'’o^"fuJ'""®',‘®®'’;'®“®®’ ®"<' “®‘^9 

responsibilities of future elementary school teachers, and 

contfinf°ii^^if^fK ‘^^if’ical experiences integral to the 
ontent itself throughout the sequence. Thus the transfer 
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of general and theoretical concepts to teacher performance 
is not left to chance. Such an integration of theoretical 
concepts tuith the learning of job-related responsibilities 
hopefully mill reduce the tendency to sterile formalism 
and irrelevancy of the methodology course. 

A reading of the modules attached to each cluster 
description mould indicate also that the somemhat limited 
resources of Xavier University, a small, predominantly black. 
Catholic institution of higher learning, influenced the 
design. At the outset, the Department of Elementary Educa- 
tion recognized that a multiplicity of behaviorial modules 
involving elaborate pre-assessment and post-assessment 
techniquesf and offering many alternative paths to learning 
could result in a program which would be impressive on 
paper, but impossible to schedule, to administer, and to 
evaluate by an institution of limited human and financial 
resources. Consequently, although the design employs both 
large and small groups and individual learning activities, 
it utilizes more group lectures than perhaps ideally 
desired, relies heavily upon library holdings for indepen- 
dent paths to learning, and does not envision as much 
pre-evaluative and post-evaluative experiences as would be 
ideal. Uihen the component is field tested in its entirety, 
however, the staff mill continue to develop more varied 
learning options, to design more frequent pre and post test 
instruments, and to plan remediation experiences for 
students needing to retake certain modules. Each module 
followed by an asterisk indicates that it was field-tested 
in 1970-1971. 

It mill al so become apparent upon reading the modules 
that the initial five semester hours which the designer 
originally had intended to use as its base would have to be 
expanded into a minimum of six semester-hour credits and 
the entire sequence scheduled throughout tmo semesters of 
the college term rather than one semester. The modular pro- 
gram as described mould fit into the current Xavier year 
using both the fall and spring semesters for the scheduling 
of the experiences it envisions. 
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Language P"9”" i" 

LF - 001.00 (XUL) Linguistic Foundations for the Language 



General Ob.lectiyyes of Wodule Cluster 

fn module cluster is to enable students 

Current terminology, and methods of 
inquiry of the science of language, and to begin to relate 

linguistic study to the goals of Language Arts instruction in 
the elementary school. xm 



Prerequisites to the Wndule Cluster 

This module cluster does not require students to have 
any prerequisites other than those normally required for 
acceptance into the teacher education program at Xavier 
University. 



Modules hiithin the fflodule Cluster 



This module cluster contains twelve modules each of 
which is related to an aspect of the objectives of the 
cluster; the modules are as follows: 



LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 



001.01 (XUL): 

001.02 (XUL); 

001.03 (XUL); 

001.04 (XUL); 

001.05 (XUL); 

001.06 (XUL): 

001.07 (XUL): 

001.08 (XUL): 

001.09 (XUL): 

001.10 (XUL): 

001.11 (XUL); 

001.12 (XUL): 



Introduction to the Nature of Language* 
Dialects: Social and Geographical* 

Methods of Inquiry in the Study of 
Language 

Evaluative Module 

Varying approaches to the Study of 
Grammar 

Terminology of Descriptive Linguistics* 
Independent Reading 
Critical Analysis of the Goals of 
Language Arts Instruction 
Clarifying Experiences 
Independent Reading 
Enabling Seminar 
Assessment 
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Introduction to the Natui'e of 
Language 



MODULE LF - 001.01 (XUL); 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to give explanatory 
statements with supporting examples illustrat- 
ing the following characteristics of language: 

1. Language is systematic in sound patterns, 
in inflectional endings, in syntax. 

2. Language is arbitrary. 

3. Language is vocal. 

4. Language is symbolic. 

5. Language is a human activity. 

6. Language continually changes. 

None. 

Introductory lecture describing the fundamental 
assumptions of linguists about language. The 
student should consider his own views about 
language and attempt to find illustrative 
examples from his own experiences related to 
the ideas presented in the lecture. The stu- 
dent should be encouraged to find contemporary 
statements in current newspapers and magazines 
concerning ideas presented in the lecture for 
use in small group discussions described in 
Module LF - Q01.09 (XUL). 

Large college group. 

Illustrative material recommended includes: 
Selections from Jabberwocky from A lice Through 
the Looking Glass 

Illustrations of "onomatopoeia" or "imitative 
words" from other languages 

Contemporary clippings on changes of meanings 
of words 

Selections from Old English, Chaucer, Shake- 
speare 

Background reading recommended includes: 

1. Finder, Morris. A Structural View of 

English . Boston: Ginn and Company, 1966. 

2. Fraenkel, Gerd. Uih at Is L an guage : 

Boston: Ginn and Company^ 1964. 

Early Childhood. 

Upper Elementary. 

2 class periods. 

Experience described in Modules LF - 001.09 
and LF - 001.12 (XUL). 
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MODULE LF 



Dialects: 



Social and Geographical 



- 001.02 (XUL): 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to describe the 
nature of divergences in dialect, to distin- 
guish between social and geographical dialects, 
and to differentiate between dialects and 
idiolects. 

Module LF-001.01 (XUL). 

Group lecture noting that changes in a language 
occur when speakers of that language are iso- 
lated from each other. These changes result 
in dialectical diversity in some cases, and in 
distinctly different languages in another, 
depending on the length of time and the degree 
of isolation involved. Stress should be 
placed on the systematic features of any dia- 
lect. Differences should be noted between 
social and geographical dialects in the United 
States. 

Large college group. 

A recommended recording available from the 
National Council of the Teachers of English 
is the following: 

1. Muri, John and Raven McDavid. Amer leans 
Speaking (NCTE). 

Recommended readings include: 

1. Allen, Harold B., ed. Readings in Applied 
English Linguistics , Part III» Linguistic 
Geography, Pp. 201-269, New York: 
Appleton-Century-Crof ts, 1964. 

2. Evertts, Eldonna, ed. Dimensions of Oia - 
lect. Champaign, NCTE, 1967. 

3. McDavid, Raven I. Jr. "The Dialects of 

American English," in The St ructure of, 

American English , by Ul. Nelson Francis. 

New York; Ronald Press, 1958. 

Lariy Cnildnood. 

Upper Eiemenrary. 

1 class period. 

Experience described in Module LF-001.09 and 
t »^-Q01.12 (XUL). 



MODULE LF - 001.Q3 (XUL): Methods of Inguiry in the Study of 

Language 



OBJECTIVES: 



The student should be able to define the 
nature of linguistic research, and to identify 
value judgments about language and language 
change as distinguished from objective state- 
ments about the nature of language. 

Modules LF-001.01 and LF-001.02 (XUL). 
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PREREQUISITE; 



EXPERIENCES: 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



Group lecture jn which the field of linguistics 
and the methonol ogies of linguists are defined 
and delimited* Stress should be given on the 
fact that linguistics is an objective» scien- 
tific study of language, and that value 
judgments and/or emotionally and socially 
based views of language are excluded from 
their concern. Note should be given, however, 
on the recognition of l evels of u sage by 
linguistic scholars. 

Large college group. 

Illustrativn examples of "levels of usage." 
Contemporary clipping regarding the publica- 
tions of recent dictionaries. 

Recommended readings include the following: 

1. Ebbitt, Wilma R. and James Sledd. 
Dictionaries and that Dictionary . Atlanta: 
Scott, Poresman & Co., 1962. 

2. Joos, Martin. The Five Clocks . New York: 
Harcourt, Brace and World, 1961. 

3. Malmstrom, Jean and Ashley, Annabel. 

D ialec ts USA. Champaign: NCTE, 1963. 

4. Quirk, Randolph. The Uses of English . 

New York: St. Martinis Press, 196’4V 

Early Childhood. 

Upper Elementary. 

1 class period. 

Experience described in Module LP-001.04 (XUL). 



MODULE LF - 001.04 (XUL): Evaluative Module 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



To furnish the student and the instructor with 
preliminary evaluative data on student achieve- 
ment of the objectives of previous modules 1, 

2, 3. 

Modules LF-001.01 - 001.03 (XUL). 

Using a list of statements about language 
distributed by the Instructor, students will 
attempt to sort the statements into categories: 
those which contain an emotional and/or socially 
biased view of language, and those which appear 
to be facts. Discussion should fallow con- 
cerning students' evaluation, and records 
should be kept, and comparison should be made 
with respect to answers to the same questions 
at the conclusion of the course. 
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SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



Two or three small groups . 

A list of statements about language designed 
to elicit student opinion about language» and 
which inv/olv/e common misconceptions about 
language in general) and English in particular* 
Early Childhood* 

Upper Elementary* 

1 class period 

Students should be able to distinguish between 
fact and emotive statements with an accuracy 
of 80 



MODULE LF - 001*05 (XUL): Varying Approaches to the Study of 

Grammar 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to distinguish in a 
somewhat limited way the differences among 
descriptive grammar (both structural and trans- 
formationai* prescriptive grammar * and univer- 
sal grammar * relating each of these in terms 
of their concern with linguistic competence 
and/or linguistic performance * 

None* 

Lecture in which the term grammar is differen- 
tiated and refined into several meanings) and 
in which descriptive) prescriptive) and univer- 
sal grammar are delineated* Stress should be 
given on the differentiation between linguistic 
competence and linguistic performance * 

Large college group* 

Recommended reading is the following: 

1* Illinois Council of English Teachers* 
Grammar: The Proteus of the English 

Curriculum * 1967* 

2* Jacobs) Raderick* Dn Transformational 
Grammar: Monograph No* ll * N *Y . : New 

York State English Council) 1968* 

3* SearleS) John* Structural and Traditional 
Grammar: Some Uses and Limitations *" 

Ulisconsin Council of Teachers of English) 
1965* 

Early Childhood* 

Upper Elementary* 

2 class periods. 

Experiences described in Modules LF-001*07 and 
LF-001*12 (XUL)* 
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MODULE LF 



Terminology of Descriptive 
Linguistics 



001.06 (XUL): 



OBJECTIl/ES: 



PREREQUISITE; 

EXPERIENCE: 



SETTING: 

LEVEL; 

MATERIALS; 

HOURS: 

EVALUATION; 



The student should be able to describe in a 
somewhat limited manner the subsystems of 
descriptive linguistics -- both structural 
and transformational. 

Modules Lf 001.01-05 (XUL) 

Lecture in which descriptive linguistics is 
described in greater detail, with particular 
emphasis on a clarification of the terms 
PhonoloQv. Morphology , Syntax , and Semantics. 
Large college class. 

Early Childhood. 

Upper Elementary. 

Previously recommended readings. 

1 class period. 

Experiences described in Modules LF-001.07 
(XUL) and LF-001.12 (XUL). 



MODULE LF - 001.07 (XUL): Independent Reading 

OBJECTIVES; This module is designed to offer to the 

student supplementary experiences for use in 
the experiences described in Module LF-001.05 
(XUL) and LF-001.06 (XUL). 

PREREQUISITE: Modules LF-001.01 - 06 (XUL). 

EXPERIENCE: The student will select four of the following 

articles, and compare their content with the 
material presented in the previous modules. 

Chomsky, Noam. The Current Scene in Linguis- 
tics; Present Directions. Colleoe English 
27:8, 587-97, 1966. 

Dykema, Karl. Where Our Grammar Came From. 

In Readings in Applied Linguistics , Harold 
B. Allen, Ed. PP. 3-15. New York: Appleton- 

Century-Crofts, 1964. 

Gleason, H.A. What Grammar? In Language and 
Learning , Janet Emig, James F 1 emmin g , H el on 
Popp, ed. Pp. 216-32. Harcourt & Brace 

Hallj Robert A. Usage. In Introductor y 
LinQuistics. Pp. 444-48. Philadelphia: 
Chilton Books, 1964. 
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SETTING: 

LEl/EL: 

HOURS: 

EVALUATION: 



mODULE LF - 001 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



Hilly Archibald A. Prescriptl\/ism and 
Linguistics in Language Teaching. Readinoe 
In Applied Linouistics t Harold §• Allen, ed« 
Neuj York: Apple ton-Centur y-Cro ft s, 1964. 

Joes, niartin. Language and School Children. 
In Language and Learning , Janet Emig, James 
Flemming, and Helen Popp, eds. PP. 102-111. 
Levin, Samuel. Comparing Traditional and 
Structural Grammar. In Readings in Applied 
English Linguistics. Harold B. Allen, ed. 

Pp. 46-53. New York: Appleton-Century- 

Crofts, 1964. 

Independent work. 

Early Childhood* 

Upper Elementary. 

4 hours. 

Ulritten report on the four selected articles, 
with particular attention being given to the 
concepts presented on iviodule LF-OOl.OS (XUL) 
and LF-001.06 (XUL). 



08 (XUL): Critical Analysis of the Goals of 

Language Arts Instruction 



The student should be able to describe the 
goals of language arts instruction as related 
in the following readings, relate these goals 
to the experiences provided in previous 
modules, and propose a list of suitable objec- 
tives concerning the language arts to which 
linguistic insight would relate* 
lYlodules LF-001*01 - 001.07 (XUL) . 

The student will read the selections from the 
following language arts textbooks, and be able 
to discuss in small group settings recommended 
objectives of the text in relation to findings 
in linguistics* 

1. Anderson, Paul S* Language Skills in 

Elementary Education . New York: IViacmillan 

Company , 1964. 

2. Green, Harry and Walter Petty* Developing 

Lanouaoe Skills in the Elementary Schools * 
New York: Allyn and Bacon, 1963* 

3. Moffett, James. A Student-Centered Lan- 
guage Arts Curriculum . Grades K-l3: A 

Handbook for Teachers * New York: Hough- 

ton Mifflin Co., Boston, 1968. 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



4. Stricklandi Ruth. The Language Arts In 

thfi ElBnientarv Schools . Lexington; 
Massachusstts: D.C. Heoth and Co., 1969. 

5. Tiedt, Iris and Sidney Ul. Tiedt. 

Contemporary English in the Elementary 
School . EnqlGuiocri Cliffs: Prentic e-Hall « 

1967. 

The student will prepare a list of objectives 

of the language arts considerino sor-e topics 

as the following: 

1. the "inductive" teaching of grammar, or 
the deductive teaching of grammar, 

2. spontaneous and structured language 
experiences, 

3. the role of listening, particularly to 
literature, in the elementary grades, 

4. the teaching of "standard" dialect to 
children who speak "divergent" dialects, 

5. the place of phonics in the language arts 
program, 

6. when should children begin to "write," 

7. language arts instruction tc American 
children with foreign language backgrounds, 

B. experiences for language "deprived" 
children, 

9. the role of improuisation, creative dra- 
matics and dramati/^ytion in language arts 
instruction. 

Independent work. 

Early Childhood. 

Upper Elementary. 

2 hours. 

Experiences in Module LF-001.09 (XUL). 



MODULE LF - 001.09 (XUL): Clarifying Experiences 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

LEVEL; 

HOURS: 



The student should be able to discuss their 
readings from Module LF-001.08 (XUL) and 
their proposed objectives for Language Arts 
Instruction based on their experiences in 
Modules LF-001.01 - 001.07 (XUL). 

Modules LF-001.01 - 001. OB (XUL). 

Students meet in small groups to discuss their 
readings and their own list of goals for lan- 
guage arts instruction for elementary school 
children. 

Small college groups, 1-12 students. 

Early Childhood* 

Upper Elementary. 

1 class period* 
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E\/ALUATION: 



Discussion should be moderated by a university 
professor, and the list of goals prepared by 
each of the students should be evaluated by 
all participants. 



MOOULF LF - 001.10 (XUL); Independent Reading 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTINU: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to cite additional 
examples and develop deepened insight into the 
material presented in the lectures and discus- 
sion ser.iiions. 

Previous fOodules LF-001.01 — 001.09 (XUL}. 

As a summary and a reinforcement of the 
material presented, read 

Langacker, Ronald Ul. "Basic Concepts," in 
Lanquane and its St ructure; S ome Fundament_al 
Li ngu isti c Con'c ep^^ Pp. 1-66. New York; 
Tiarcourt, Brace and World, I960. 

Independent 
Early Childhood. 

Upper Elementary. 

3 hours. 

Written examination described in fiiodule 
LF-001.12 (XUL). 






NODULE LF - 001.11 (XUL): Enabling Seminar 



OBJECTIVE; 



PREKLQUl hi It; 
EXPERIENCE; 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



To give the student additional opportunity 
to master the funrlamental concepts found in 
previous modules. 

Previous Modules LF-001.01 — 001.10 (XUL). 
Small group sessions in which students have 
the opportunity to question their peers and 
a university faculty member concerning the 
concepts and ideas presented in previous 
modules. This enabling seminar is optional , 
and should be scheduled at times other than 
normal class hours. 

Small group. 

Early Childhood. 

Upper Elementary. 

Open. 

Successful performance on written examination 
described if* Modulo LF-001-12 (XUL). 
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MODULE LF - 001. I? (XUL): Assessment 



OBJECTIVE; 



PREREQUISITE: 

EXPERIENCE: 

SETTING; 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



This experience should serup. as an evaluation 
for the instructor and the students of the 
achievement of the objectives of the niodules 
LF-OOl.Ol - 001.11 (XUL). 

Modules LF-001.01 - 001.11 (XUL). 

A general written examination on attitudesf 
concepts^ and terminology of linguistics. 
Large college group. 

Written examination. 

Early Childhood- 
Upper Elementary. 

1 hour. 

Satisfactory performance on 75 % of items on 
examine l ion. 
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LF - 002.00 (XUL) Introduction to Phonology 



General Objectives oF Module Clustor 

The purpose of this module cluster is to enable 
students to become familiar with phonological terminology, 
to enable them to recognize, describe, and transcribe pho- 
nemically the consonants and vowel phonemes of the English 
language, to acquaint them with psycholingui stic research 
concerning the development of phoneme repertoires by young 
children, and to relate these concepts to the teaching of 
Language Arts in the elementary school. 



Prerequisites to the (Module Cluster 



This module cluster contains thirteen modules each of 
which is related to an aspect of the objectives of the 
cluster; the modules are as follows: 



LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 



002.01 (XUL): 

002.02 (XUL): 

002.03 (XUL): 

002.04 (XUL): 

002.05 (XUL): 

002.06 (XUL): 

002.07 (XUL): 

002.08 (XUL): 

002.09 (XUL): 

002.10 (XUL): 

002.11 (XUL): 

002.12 (XUL): 

002.13 (XUL): 



Introduction to the Concept of Phoneme* 
Terminology of the Speech Tract and of 
Speech Production* 

Enabling Seminar 
Independent Reading* 

The Consonant Phonemes of the English 
Language* 

Independent Work on Consonant Phonemes* 
The Vowel Phonemes of the English 
Language* 

Independent Work on Vowel Phonemes 
Suprasegmental Phonemes* 

Phonology and Syllabication 
Relevancy of Phonology to the Elementary 
Curriculum and Classroom 
The Development of a Consonant Phoneme 
Repertoire by Young Children* 
Assessment* 
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u - U02.UO (xul; 
PHONOLOGY 



mODULE LF - 002.01 (XUL): Introduction to the Concept of 

Phoneme 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



mATEHIALS: 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should become aware of the distinc- 
tion between the oral nature of language, and 
the written representation of language by a 
graphemic system. The student should be able 
to give a number of examples in which normal 
English orthography does not represent the 
sounds occurring in particular words. 
lYlodule Cluster LF-001.00 (XUL). 

Illustrated lecture on types of writing systema 
pictographic writing 

logographic writing (Sumerian, Chinese) 

syllabic (Hebrew) 

alphabetic 

The Instructor should supply an example of a 
transcription of a number of English sentences 
and contrast these with traditional orthography 
The students should be introduced to the con- 
cept of the phoneme as a sound utilized by a 
language to signal a difference in meaning. 

1. Charts containing examples of types of 
writing systems. 

2. Recommended reading: 

Fraenkel, Gerd. Writing Systems. New 
Aspects of Language 2 . Ginn and Co., 1965. 
Large college group. 

Early Childhood. 

Elementary. 

1 class period. 

The student should be able to list 50 English 
words in which traditional orthography does 
not indicate with complete accuracy the pro- 
nunciation of the word. 



NODULE LF - 002.02 (XUL): Terminology of the Speech Tract 

and of Speech Production 



OBJECTIVE: The studerit should become aware of the general 

distinctions between vowels and consonants, 
with attention paid to the intermediate types 



PREREQUISITE; 

EXPERIENCE; 



MATERIALS; 



SETTING; 

LEVEL; 

HOURS; 

EVALUATION; 



of phonemas called glides. The shape of the 
speech tract* the names of the articulators 
and the major points and manners of articula- 
tion used in American English should be 
introduced. 



Modules Lr-001.01 - 001.12 (XUL)j LF-002.01 (XUL) 
Group lecture on articulatory phonetics, in 
which the shape of the speech tract, the 
names of the articulators, and the points of 
articulation used in the pronunciation of 
American English are clarified. 

Charts and/or diagrams from either of the 
following books; 

1 . ‘ 



Pyles, Thomas. 
ment of the English 
Har'cou'r't’, 



The Origins and Develop - 
Lancjuage . New York; 



__ iuua 

Brace and Uorld, 1964. 

2. Stageberg, Norman. An Introductory 
English Grammar . New York; Holt, 

Rinehart and Minston, Inc., 1966. 

Large college group. 

Early Childhood. 

2 class periods. 

The student should be able to do the following: 

1. to label with the following terms a dia- 
gram represeriting the human speech tract: 
Alveolar ridge Tongue tip 

Hard palate Tongue front 

Larynx Tongue middle 

Nasal cavity Tongue back 

Oral cavity Velum or soft 



2. define the following 
to the diagram: 
Affricate 
Alveopalatal 
Bilabial 
Consonant 
Dental 
Fricative 
Glide 
Glottal 
Interdental 
Labial 



palate 
Vocal cords 
terms with reference 

Labiodental 
Lateral 
Nasal phoneme 
Oral phoneme 
Retroflex 
Sibilants 
Stops 
Velar 

Voiced phoneme 
Voiceless phoneme 
Vowel 
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mOOULE LF - 002.03 (XUL): Enabling Seminar 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



WlATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The purpose of this module is to offer the 
student clarifying experiences in small group 
sessions to reinforce and expand concepts 
introduced in lYIodule LF-002.02 (XUL). 
LF-002.02 (XUL). 

Several small group sessions should be 
scheduled by Instructors at times other than 
normal class hours with small groups of 
students. 

At Instructor's option. 

Small College Groups. 

Early Childhood. 

1 hour. 

Experiences described in rOodules LF-002.05, 
002. Oa, and 002.13 (XUL). 



MODULE LF - 0C2.04 (XUL): Independent Reading 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should have the opportunity to 
read independently supplementary material on 
the phonology of modem English while com- 
pleting Modules LF-002.05 - 002.10 (XUL). 
Module Cluster LF-OCl.OO (XUL). 

Independent reriding from the following 
sources: 

1. Lamb, Pose. Linouistics in Proper 

Perspective . Pp. 68-74. Columbus: 
Charles E. Merrill, 1967. 

2. Langacker^ Ronald. Basic Concepts in 

L anQuaQe_a nd Its Stru ct ure: So me 

Fundament^ Xin qulsliTcr Concepts . 

Pp.' 14l-l5lT New York: Harcourt, Brace 

and Idorldf 1966. 

3. Stageberg, Normari. An Introductory 

English Grammar . Pp. 3-27. New York: 
Holt, Rinehart, and Winston, Inc., 1966. 

Books above on closed reserve. 

Independent. 

Early Childhood. 

1 hour. 

Student should be able to complete success- 
fully the evaluative procedures described in 
Module LF-002.13 (XUL) . 
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MODULE LF - 002.05 (XUL): The Consonant Phonemes of the • 

English Language 



OBJECTIl/E; 



PREkEQUISITE; 

EXPERIENCE: 



SETTING; 

niATERIALS: 

LEVEL: 

HOURS; 

EVALUATION: 



The student should be able to recognize, 
describe, and transcribe phonemically the 
consonant phonemes of American English. 
lYlodule Cluster LF-OOl.OQ and (Vlodules 
LF-002. 01 - 002.03 (XUL). 

Students should form small working groups 
within a-classrooni to work on the transcrip- 
tion of the consonant phonemes provided in s 
list of words distributed by the Instructor ' 
and read aloud by the Instructor. Students 
should be able to describe the articulatory 
processes involved in the production of each 
consonant phoneme. Results of the small 
groups should be summarized. Opportunity 
should be granted for differences in pro- 
nunciation and hence in transcription by- 
individuals due to divergencies in dialect. 
Small group discussions within large college 
classroom. 

A list of words distributed by the Instruc- 
tor. 

Early Childhood 
2 hours. 

Transcription of the words with a degree of 
accuracy of 90 % using charts prepared for 
Module LF-002. 02 (XUL). 



MODULE LF - 002.06 (XUL): Independent Work on Consonant 

Phonemes 



OBJECTIVE: This module is to provide supplementary drill 

material so that the student , can transcribe 
phortemically English consonant phonemes with 
100 % accuracy. 

PREREQUISITE: Module Cluster LF-001.00 and Modules LF-002. 01 

- 002.05 (XUL). 

EXPERIENCE: The student will work through a set of 

programmed exercises on the recognition and 
transcription of English consonant phonemes. 
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These exercises will consist of tape 
recordings accompsnied by worksheets which 
can be self-corrected* The organization of 
the tapes should be as follovjs: 

1 * monosyllabic words which do not involve 
Engl ish consonant digraphs, spoken by a 
speaker of standard English of the local 
a area. 

2. monosyllab' r words which involve English 
consonant digraphs, spoken by a speaker 
of standard English of the local area. 

3 . monosyllabic words containing consonant 
clusters, and/or consonant digraphs, 
spoken by a speaker of standard English 
of the local area. 

4. multisyllabic words, spoken by a speaker 
of standard English of the local area. 

5. a duplication of some of the above 
exercises spoken by speakers from other 
regions, and by speakers of some social 
dialects. 



SETTING: 

MATERIALS; 

HOURS: 

LEVEL: 

EVALUATION: 



Independent. 

Tapes, worksheets, self-correcting sheets* 
Open. 

Early Childhood. 

The student should be able to transcribe the 
words on the exercises or on a set of evalua- 
tive exercises with a degreo of accuracy of 
100 fo 0 The student should be able to read 
phonemi cally transcribed material with rela- 
tive Fluency and ease. 



MODULE LE - 002.07 (XUL); Th° Vowel Phonemes of the English 

Language 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



The student should be able to recognize, 
describe, and transcribe phonemically the 
vowel phonemes of American English. 

Module Cluster LF-OOl.OO and Modules 
002.01 - 002.04 (XUL). 

Lecture in which a full articulatory des- 
cription and corresponding phonemic symbols 
for the vowel phonemes occurring in 
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SETTING; 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION; 



variations of standard American English of 
this region are presented* Students should 
form small working groups after the lecture 
to work on the transcription of the vowel 
phonemes provided in a list of words and 
word phrases distributed by the Instructor 
and read aloud by the Instructor* Results of 
the small groups should be summarized and 
differences in pronunciation and hence in 
transcription by individuals due to varia- 
tions in dialect should be discussed* 

Phrases should include examples of changes 
in pronunciation due to assi milat ion » 

Large college class* 

List of words and phrases prepared by 
Instructor* 

Early Childhood* 

2 hour. 

Transcription of the words and phrases with 
a degree of accuracy of 85 %• 



MODULE LP - 002.08 (XUL): Independent Work on Vowel Phonemes 

OBJECTIVE: This module is to provide supplementary drill 

material so that the student can transcribe 
phonemically English vowel phonemes with 100 % 
accuracy. 

PREREQUISITE: Module Cluster LF-OOl.OO and Modules Lf- 

002.01 - 002*07 (XUL). 

EXPERIENCE: Students will work through a set of programmed 

exercises on the recognition and transcription 
of English vowel phonemes. The exercise 
should progress in the following order: 

1* monosyllabic words involving front 

vowels, back vowels, central vowels, and 
diphthonos spoken by two local speakers 
of standard English wTtn some variation 
in vowel pronunciation* 

2* multisyllabic words involving : front 

vowels, back vowels, central vowels, and 
diphthongs spoken by the above speakers. 

3* multisyllabic words with no grouping of 
vowel types* 

4* phrases, some of which include assimila— 
tory modifications* 
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SETTlNGt 

mATERlALS} 

HOURSi 

LCV/CLi 

e«/ALUATIONx 



Independent. 

TapeSf worksheetSf self-correcting sheets. 
Open. 

Early Childhood. 

The student should be able to transcribe the 
words on the exercisest or on a set of evalu- 
ative exercises with IQO degree of accuracy. 



nOOULE LF - 002.09 (XUL): Suprasegmental Phonemes. 



OBJECTlVCi The student should recognize the role of 

suprasegmental phonemes in the pronunciation 
of American English. 

PREREQUISITE! Module Cluster LF-001.00 and Modules 

LF-002.D1 - 002.04 (XUL) . 

EXPERIENCE: Students will attend a lecture in which the 

role of suprasegmental phonemes in the deter- 
mination of meaning in American English is 
described. In particulari the student will 
be presented with examples and descriptions 
of the following aspects of language: 



SE'iriNGx 

MATERIALS: 

HOURS: 

LEVEL: 

El/ALUATION: 



1. the four degrees of stressf and the common 
markings or symbols for each. 

2. the four degrees of Juncture (plus junc- 
ture* single bar Juncture* double-bar 
Juncture* doublecross bar Juncture)* and 
the common markings or symbols for each« 

3. the three degrees of pitch* and the nume- 
rical markings of each. 

The relationship of the suprasegmental phonemes 
to punctuati on and to effective oral reading 
of printed mattt*r should be brought out by the 
Instructor. 

Large college group. 

Worksheet for evaluation. 

1 class period. 

Early Childhood. 

Upper Elementary. 

Completion of the worksheet with a degraft of 
accur;Dcy of 95 
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MODULE LF ^ 002*10 (XUL): Phonology and Syllabication 



OBJECTiy/Ci 



PREREQUISITE! 

EXPERIENCE: 



SETTING: 

MATERIALS: 

HOURS: 

LEVEL: 

EVALUATION: 



The student should be able to diatlnguish 
between syllabicatipn as it i^ described by 
the dictionary or phonic generalizations and 
syllabication as it occurs in the pronuncia- 
tion of English words* 

Module Cluster LP-001*0U and Plodules 
LF-001*01 - 001*04, LF-001.09 (XUL). 

The student should listen to the Instructor 
read a brief description of the syllable and 
the principles of syllable division from a 
standard dictionary or a textbook of elemen- 
tary English. The students should discuss 
the accuracy of the definition in terms of 
the pronunciation of a number of words which 
differ from that as represented by syllabica- 
tion in a dictionary. The students should 
discuss the implication in this for the 
teaching of reading and spelling* 

Large college group* 

Prepared word list by Instructor* 

1 class period. 

Early Childhood* 

Upper Elementary* 

The student should be able to syllabicate by 
sound a list of English words and also to 
syllabicate, these same words by the traditional 
approach of syllabication. 



MODULE LF - 002*11 (XUL): Relevancy of Phonology to the 

Elementary Curriculum and Classroom 



OBJECTIVE: 

EXPERIENCE: 



PREREQUISITE: 



The student should be able to state the 
relevance of a knowledge of the phonological 
system of the English language to the class- 
room teacher in Grades 1 - 4.. 

The student should transcribe in phonemic 
alphabet several selections from basal readers 
and spelling books designed for use in Grades 
1-4* The transcription should be based on 
the students own speech patterns when the 
material is read in a non-citation manner* 
Module Cluster LF-001.00 and Modules 
LF-002.01 - 002*09 (XUL)* 
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SETTING* 

WATERIALS* 

LEVEL: 

HOURS: 

EVALUATION: 



Independent. 

Appropriate selections from basal 
and spelling books for Grades 1 - 
Early Childhood. 

2 hours. ,, ^ . 

The student should be able to tran 
soiections with luO % oegree or ac 
Sel f -correcting sheets should be a 
in the curriculutn— learning center, 
tion of the students recognition o 
ties presented by our orthographical system 



readers 

4. 



scribe rhe 
curacy, 
uailable 
Eualua- 
f difficul- 



WOOULE LF - 002.12 (XUL): 



The Development of a Consonant 
Pheneme Repertoire by Young 
Children 



OBJECTIVE: 



prerequisite* 

EXPERIENCE: 



rhe student should be able to present the 
approximato age levels at which mastery of 
specific consonant phonemes occur in the 
Lanquage development of normal children. The 
student should be able to recognize approxi- 
natiuiib u. Engiisn pnonemes oy children, 
ano to classify those that are within normal 
developmental range, and those requiring 
roiloui-up diayiiosis uy a traineo speech 

Module Cluster LF-OUl.OO and and modules 
LF-OU2.U1 - 002.11 (xul). 

The student should attend a lecture in 
which the stages in which a child acquires 
the English consonant repertoire 
infancy to ago eight is Presented. After 
the instruction, the students should lis- 
ten to a tape recording of 
children from pre-school to third grade. 

The student should be able to recognize 
approximations to the English consonant 
phonemes found in the tape and classify 
them as to whether or not they are 
within the normal developmental [y® 

student should be able to recognize eubst - 
tutlons of consonant phonemes, omissions or 
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SETTING* 

LEVEL* 

HOURS* 

EVALUATION: 



consonant phonemes* and difficulties with 
common consonant clusters* and classify these 
on the same basis* 

Large college classroom followed by work* 
INDEPENDENTLY in learning center. 

Early Childhood. 

2 hours. 

The student should be able to list some pro- 
blems children manifest in the acquisition of 
the phonological system of English and make 
sound recommendations as to which children 
appear to need professional diagnosis by 
trained therapists* 



mOOULE LF - 002.13 (XUL): Assessment 



OBJECTIVE: To evaluate the student’s mastery of the 

Phonological Cluster LF-002.00. 

PREREQUISITE: Nodule Cluster LF-002.00. 

EXPERIENCE: General written examination on material 

covered in Nodule Cluster LF— 002*00. 

The examination should include the following: 

the distinction between language performance 
and competence 

the distinction between consonants and vowels 
the names of major points and manners of 
articulation 

transcription of seise tape recordings of 
children’s speech 

description of variation in dialects 
stages in the acquisition of consonant phonemes 
and clusters 

difficulties with learning how to read and how 
to spall due to the lack of correlation 
between orthography and phonology and 
possibly due to dialect variations. 



SETTING: 

NATERIALS: 

LEVELS: 

HOURS: 

EVALUATIONS 



Large college classroom 

Written examination with some exerpts from 
tapes 

Early Childhood. 

1 hour. 

The student should be able to answer the 
questions posed by the examination with a 75 ^ 
degree of accuracy. 
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LP - O03«Q0 (XUL) Introduction to rOorphology 



General Ob.lactives of Klodule CluatBr 

The purpose of this module cluster is to enable student 
to become familiar tuith the concepts and the terminology of 
iviorphology y to acquaint them with psy cholinguistic research 
concerning the development of the morphological repertoire 
of young children, and to ^el^=lte their knowledge of Morpho- 
logy and Psycholinguistics to Language Arts instruction in 
the elementary school. 



Prerequisites to Module Cluster 

Completion of Module Clusters OOI.QD and 002.00 (XUL) 
or satisfactory perf’G3:mr.rcc on a pre-sssessment instrument 
covering the experience found in Module Clusters LP-001.00 
and LP-002.00 (XUL). 



Modules Within the Module Cluster 

This module cluster contains thirteen modules each of 
which is related to an aspect of the objectives of the 
cluster; the modules are as follows: 



LP - 003.01 (XUL): 
LP - 003.02 (XUL): 
LP - 003.03 (XUL): 
LP - 003.04 (XUL): 
LP - 003.05 (XUL): 
LP - 003.06 (XUL): 

LP - 003.07 (XUL): 

LP - 003.06 (XUL): 

LP - 003.09 (XUL): 

LP - 003.10 (XUL): 

LP - 003.11 (XUL): 
LP - 003.12 (XUL): 

LP - 003.13 (XUL): 



Introduction to the Concept of Morpheme* 
Common Terminology from Morphology* 
Independent Work on Morphology* 

The Formation of English Noun Plurals* 
The formation of English Past Preterite* 
Independent Reading on the Nature of 
Language Change 

The Acquisition of English Morphology 
by the Young Child* 

The Relationship of Inflectional 
Suffixes to Social Dialects 
Independent Analysis of the Student's 
Own Speech* 

The Relevancy of Morphology to the 
Elementary Classroom 
The Determination of form Classes 
Current Approaches of Elementary School 
Textbooks Relevant to Morphology 
Assessment 
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iY100UL£ LF - 003*01 (XUL): Introduction to t^le Concept oT 

, Morpheme 



OBJCCTIVC: The student should be aware of the existence 

in language of meaningful units smaller than 
words* They should be able to list the 
following basic types of morphemes and to 
provide examples of each type in English: 

Free and bound morphemes 
Base morphemes 

Affixes: Prefixes and Suffixes 

Inflectional and Derivational Surffixes 



PREhEQUISITE: 

EXPERIENCE: 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



Module Clusters LF-001.00 and LF-002.00 (XUL). 
The student should read from a book on 
language a discussion of morphology and should 
be able to list different types of morphemes 
presented in the reading* 

Recommended readings: 

1* Langacker's Language and its Structure . 

Pp. 69-80, 167-70* 

2. Stageburg’s Introductdrv English Grammar . 

Pp. 85-97, 97-i05. 

Independent* 

Early Childhood* 

Upper Elementary. 

1^ hours* 

The student should prepare a list of the 
basic type of English morphemes and give 
several examples of each type. 



MODULE LF - 003.02 (XUL): Common Terminology from Morphology 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



The student should be aware of the existence 
of allomorphs of th >3 same morpheme* 

Module LF-003.01 (XUL). 

Large group lecture in which an Instructor 
discusses the morphological system in greater 
detail than that presented in the initial 
readings* The Instructor should clarify the 
following morphological terms: 



morpheme 
all omorph 
free morpheme 
bound morpheme 
base morpheme 
homophomes 



affix 

prefix 

suffix 

derivational 

inflectional 

infix 



morphemes 

Morphemes 
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IVIATERIALS: 

HOURS: 

L£\JZLt 

SETTING: 

El/ALUATION: 



The Instructor should point out that a 
single morpheme may have more than one phone- 
mic representation and note the close rela- 
tionship between morphology, phonology, and 
semantics* The Instructor should note the 
influence of continual change in language and 
its consequence for a morphological system* 

At Instructor's option* 

1 class period* 

Early Childhood* 

Uppor Elementary* 

Large college classroom* 

Students performance on evaluative Nodule 
LF-003*13 (XUL)* 



NODULE LF - 003*03 (XUL): Independent Uork on Norphology 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



NATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



This module is designed to give the student 
additional experience in classifying with 
understanUXn^j morphemes used in everyday 
speech* 

Nodules LF-003*01 and 003*02 (XUL). 

The student should be given a work sheet to 
complete in which he identifies from a given 
list of words bound and free morphemes, base 
morphemes, derivational morphemes and their 
semantic meanings, inflectional morphemes 
with a variety of phonological and orthogra- 
phical representations* 

Ulorksheet with self-correcting sheets* 
Independent* 

Early Childhood 
Upper Elementary 
Open* 

The student should be able to perform the 
exercises on the worksheet with a degree of 
accuracy of 95 %• 



NODULE LF 003*04 (XUL): The Formation of English Noun 

Plurals 



OBJECTIVE: The student should be able to state generali- 

zations regarding the formation of the 
plurality of English nouns* 
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PREREQUISITE: 

EXPERIENCE; 



MATERIALS: 

SETTIimG: 

LEVEL: 

HOURS: 
EVALUATION : 



Module Cluster LF-001»00» LF-002.00; and 
LF-003.01 - 003.03 (XUL). 

The student should attend a lecture in which 
the Instructor demonstrates the procedures 
for generating the appropriate phonemic 
representations of plurality morphemes. The 
Instructor should point out aspects of the 
historical development of the English language 
as related cu morphology, and note that a 
decrease in inflection has resulted in an 
increased significance for word order as a 
signal of meaning, and that apparently irre- 
gular piionetic representations or some mor- 
phemes are due to language change. 

At Instructor's option. 

Large college classroom. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Evaluative experiences provided in Module 
LF-003.13 (XUL). 



MODULE l.r - 003.05 (XUL): The Formation of English Past 

P r li L 0 1’ .• t e 




OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to state generali- 
zations regarding the formation of past 
preterites of English verbs. 

Module Cluster LF-001.00, LF-002.00; and 
LF-003.01 - 003.03 (XUL). 

The student should attend a lecture in which 
the Instructor demonstrates the procedures for 
generating the appropriate phonemic represen- 
tations of past preterite morphemes. The 
Instructor should point out aspects of the 
historical development of the English language 
as related to morphology, and note that a 
decrease in inflection has resulted in an 
increased significance for word order as a 
signal of meaning, and that apparently 
irregular phonetic representations of some 
morphemes are due to language change. 

Large collage classroom. 

At Instructor's option. 

Early childhood. 

Upper Elementary. 

1 hour. , M -1 1 

Evaluative experiences provided in Module 

LF-003.13 (XUL). 
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dlODULC LP - 003.06 (XUL): Independent Reading on the Nature 

of Language Change 



OBJCCTIUCt The student should deepen his awareness of the 

fact that lexical change In a language la more 
rapid than grammatical change and should res- 
pond to examples of language change objectively; 
PRCRCQUISITEi Klodule Clusters LF-OOl.OG, LP-OO^.COj and 

lYlodules LP-003.01 - 003.05 (XUL). 

The student should read the following and 
write a brief paper on the nature of language 
change and its relevance to problems faced by 
the clesr.room teacher. 

Langacker*s Lanpuacie and Its Structure . Pp. 
175-185. / 

Sapir, Cdwardi Lanouane . Chapter \lll$ "Lan- 
guage as a Historical Product: Drift in 

Language," New York: Harcourt, Brace, 1921. 

(The student should note changes which have 
cccured in usage since the time Sepir wrote.) 
Independent. 

Sapir's Lanouape 

Lanoacker*s Lanouage and Its Str u cture on 
closed reserve. 

Early Childhood. 

Upper Elementary. 

2 hours. 

Instructor's evaluation of paper. 



EXPERIENCE: 



SETTING: 

ITiATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



nOOULE LP - 003.07 (XUL): The Acquisition of English 

Morphology by the Young Child 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



The student should be able to recognize the 
normal level of accompllshnsnt in the acqui- 
sition of English morphology by children and 
note that the apparently "irregular" phonemic 
configurations of given morphemes resulting 
from language change requires more time for 
mastery than "regular" morphemes. 

Module Clusters Lf-001.00, Lf-002.0C^ and 
Modules Lr-003.01 - 003.05 (XUL). 

The student should read the following article: 
Berko, Jean. "The Child's Learning of English 
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SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



Morphology, " in Readings in the Psychology 
of Childhood and Adolescence, ed« by biilliam 
J* Meyer, pp« 24G-260* 

Independent* 

See above* 

Early Childhood* 

Elementary* 

1 hour* 

The Instructor's evaluation of the student's 
summary of the above article* 



MODULE LF - 003*00 (XUL): The Relationship of Inflectional 

Suffixes to Social Dialects 



o 

ERIC 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 



SETTING: 

HOURS: 

LEVEL: 

EVALUATION: 



The student should be aware of the relation- 
ship of the absence of inflectional suffixes 
variations in inflectional suffixes to social 
dialects and should be able to identify these 
variations or onissions in the speech of young 
children. 

Module Clusters LF-OOl.OO, LP-002.00; and 
Modules LF-003.01 - 003*07 (XUL). 

The student should read at least two articles 
found in the following anthologies: 

Evertts, Eldonna L«, ed. Dimensions of Dialect* 
Champaign: NCTE, 1967* 

Shuy, Roger U!. Social Dialects and Language 
Learning * Champaign: NCTe, 1964*' 

and the following report: 

Loban, Walter. Problems in Oral English: KindM^ 
garten through Grade Nine * Champaign: NCTE^ Ivbb* 
After writing a brief summary of the readings, 
the student should listen to the tapes of 
children's speech and be able to identify those 
children whose pattern or oral language 
exemplifies examples cited in the readings* 

The books listed above should be placed on 
closed reserve* Tapes of children's voices, 
some of which speak a dialect with standard 
usage of inflectional suffixes and others of 
which speak a dialect with a variant usage* 
Independent* 

2 hours* 

Early Childhood* 

Upper Elementary* 

The student's brief summary of the main points 
of the readings and the student's correct iden- 
tification of patterns of speech found in the 
tape* 
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rOOOULC LF ■* 003*09 (XUL): Independent Analysis of the 

Student's Own Speech 



OBJECTIV/Ct 



PRCRCQUISITC: 

CXPCRICNCC: 



mATCRIALSt 

SETTING; 

HOURS; 

LEVEL; 

EVALUATION; 



The student should become auiare of the pre- 
sence or absence of inflectional suffixes in 
her own speech* 

Module Clusters LF-001.00, LF-002*00; and 
Modules LF-003*01 - 003*08 (XUL)* 

The student should tape his own voice reading 
two selections viewed for the first time in 
tne learning center with a peer* The peer 
should read two other selections similarly 
prepared by the Instructor* Each should help 
the other to evaluate whether or not these 
markers are present in each others' speech* 
Available tape recorders and tapes with start, 
stop, replay controls* 

Independent (with a peer)* 

1 class period* 

Early Childhood* 

Upper Elementary* 

Self-evaluation and peer-evaluation of 
student's own speech patterns* 



MODULE LF - 003*10 (XUL); The Relevancy of Morphology to 

the Elementary Classroom 



OBJECTIVE; The student should become aware of the effect 

of the absence of inflectional suffixes on the 
teaching of spelling, writing, and reading, 
of standard English* 

PREREQUISITE: Module Clusters LF-001*00, LF-002*00; and 

Modules LF-003*01 - 003*06 (XUL)* 

EXPERIENCE! In preparation for a classroom lecture in 

which the Instructor relates recent research 
on the effect of linguistic differences on 
the learning of spelling, writing, and read- 
ing, the student should read one of the fol- 
lowing articles; 

1* Goodman, K*S* "Dialect Barriers to Read- 
ing Comprehension," In Joan C* Baratz and 
. -R*W* Shuy (eds.). Teaching Black Ch ildren to 
Read * Washington, D*C*: Center for Applied 

Linguistics, 1969, pp* 14-28* 

2* Lloyd, 0* "Subcultural Patterns which 
affect Language and Reading Development*" 

In E*T* Reach, R. Fulton, W*E* Gardner 



40 



o 

ERIC 



45 



IHATCRIALS: 



SETTING; 

HOURS: 

LEVEL; 

EVALUATION: 



( ed s . ) , Education a nd Social CrJ^si s • 

New York; Wiley» 1967. 

3. Ponder, E.G. ''Understanding the Language 
of the Culturally Disaflventeged Child," 
Elementary English XXXXII (Nov. 1965), 

Pp. 769-774, 797. < 

Examples of the written work of children 
speaking uoiying diolents iind lapen uf the 
voices cf children during a reading lesson 
should be played u'ur _nn the large group meet- 
ing wr.c cliscLi:; -L rj. 

Articles listotJ ahovc nn closed reserve. 
Samples of children* s wrilings and tapes of 
reading lessons. 

Indopendent at>d large t.lai:?*' s»<tting. 

2 hours. 

Early Childhood. 

Upper Elementary. 

Experiencsf in Rodule LK- UU3.13 (XUL). 
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PIOOULE LF - 003.11 (XUL): The Determination of Form Classes 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL; 

HOURS: 

EVALLATION; 



The student should be able to identify a 
number of approaches to the detfij P'inatior cf 
word classes and to reccgnire the inadequa- 
cies of the approaches most commonly found in 
school texts. 

Module Clusters LF-001.00, LF-002.00; and 
Modules LF-003.0I * 003.06 (XUL). 

The student should listen to a lecture on the 
different approaches to the determination of 
parts of spedch or word classes, i.e., the 
traditional semantic definitions, the Trager- 
Smith criterion of suffix sets, the Fries 
testing frame approach, and the transforma- 
tionalist approach. The student should be led 
to analyze the comparative adequacy of each 
eppicach fur English. The Instructor .should 
point out that knowletfge of the parts oT 
speech is part of the linguistic competence 
of a native speaker of a lancup.ge. 

Large college group. 

At Instructor's option. 

Early Childhood (optional). 

Upper Elementary. 

2 hours. . - . . 

Evaluative experiences pruvxdEd in Module 
LF-003,13 (XUL). 
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MODULE LT - 003*17 (XUL): Current Approaches of elementary 

School Textbooks Relevant to 
Morphology 



OBJCCTIUCs 



PKCRCQUISITei 

EXPERIENCES 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to recognize 
approaches used in elementary school textbooks 
for the deternination of form classes of words 
and should recognize inadequacies when pre- 
sented. 

Module Clusters Lr-001.00, Lr-002.00| and 
Modules Lr-003.01 - 003.06, LF-003.11 (XUL). 
Examination of different textbook series and 
recognition of various Qrammstical approaches 
utilized to determine parts of speech. 
Independent. 

Several textbook series in the Language Arts. 
Upper Elementary. 

2 hours. 

The student should write a brief paper 
describing several approaches to the deter- 
mination of form classes and discuss the 
difficulties presented by each approach in 
elementary school classes on English. 



MODULE Lf — 00'5.13 (XUL): Assessment 



OBJECTIVE: To provide a written evaluation of the stu- 

dents achievement of the competencies pro- 
vided in Module Cluster Lr-003.00. 

PREREQUISITE: Module Cluster LF-003.no. 

EXPERIENCE: General written axaninaticr covering Uie 

following aspects of English morphology: 

definition and application of morphological 
terms 

relationship of semantics and linguistic 
change to morphology 

relationship of inflectional suffixes to 
social dialects 

stages in the acquisition of morphological 
competence/performance 
determination by various approaches of form 
classns of a given number of words in a 
contextual setting (Elementary Majors only) 
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SETTING* 

IfATCRIALSt 

LEVEL* 

HOURS: 

EVALUATION* 



Large college classrooru. 

Written exanination* 

Early Childhood* 

Upper Elementary* • 

1 hour. 

The student should show a irastery of the 
material at 75 % degree of perrornance* 
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LF - 004*00 (XUL) Introduction to ths Study of Syntax 



Cenaral Oblectlvea of module Cluator 

The purpose of this modulo cluster is to acquaint the 
student with the torminology and procedures of the study of 
Syntax and to enable them to relate this knowledge to 
Language Arts instruction in the elementary school* 



Preraouiaites to Wodule Cluster 

Completion of nodule Clusters 001. 00» 002*00t 003*00 
(XUL) or satisfactory performance on a pre-aoscssment instru- 
ment covering the experience found in these Module Clusters* 



nodules Within the nodule Cluster 



This Module cluster contains ten modules each of which 
is related to an aspect of the objectives of the cluster; the 
modules are as folloust 



LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 

LF 



004*01 (XUL): 

004*02 (XUL)t 
004*03 (XUL)t 

004*04 (XUL): 
004*05 (xUL)t 
004*06 (xUL)t 
004*07 (XUL): 

004*08 (XUL)t 

004*09 (XUL)x 
004*10 (XUL): 
004*11 (XUL): 



Different Approaches to the Study of 
Syntax 

The Concept of the Kernel Sentence* 
Independent Work on Formal Tree 
Structure Representations 
The Analysis of Surface Structure 
Single Base Transformations* 

Sentence Combining Transformations* 
The Acquisition of Syntax by Young 
Children* 

Analysis of Curriculum Material on 
Syntax for the Clementary School 
Seminar on Curriculum Material 
Enabling Seminar 
Assessment 
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PIOOULE LF - 004.01 (XUL): 



Oifferant Approachos to the Study 
of Syntax 



objective:: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to recognize some 
of the basic differences between the goals 
and data of transformations and structural 
linguists in regard to the study of syntax, 
nodule Clusters Lr-001*00t 002.00) 003.00 
(XUL) . 

Introductory lecture in which the instructor 
discusses syntax as a system of rules for the 
generation of the infinite number of gramma- 
tical sentences of a language. The distinc- 
tion between grammatically correct and social 
acceptability should be clarified and the 
distinction between surface structure and 
deep structure should be introduced. 

Large college group. 

At Instructor's option. 

Early Childhood. 

Upper Elementary. 

2 hours. 

Experiences provided for i-^ rOodule LF-004.10 
(XUL). 



MODULE LF - 004.02 (xUL): The Concept of the Kernel 

Sentence 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



The student should be able to identify from a 
given number of English kernel sentences the 
type of kern el each represents and to divide 
these sentences into Noun Phrases and Verb 
PhF3S6S • 

Module Cluster Lf-001.00) 002.00) 003.00 
(XUL). 

Brief lecture in which the concept of the 
kernel sentence is elaborated upon and the 
concept of NP and VP with symbolic represen- 
tations introduced. The remainder of the 
class period should be devoted to small group 
exploration of a given number of kernels with 
consensus between groups at the end of the 
class period. 

Large college group. 

List of kernels. 



( 
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LEV/CLs 

HOURS: 

EVALUATION: 



Early Childhood* 

Upper Elementary* 

2 hour* 

The student should be able to identify kernel 
sentences* to classify kernel sentences end 
identify the Noun Phrases and the Verb Phrases* 



mOOULE Lf - 004*03 (XUL): Independent Work on formal Tree 

Structure Representations 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

ITIATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



fflodule Clusters LF-001*00, 002*00, 003*00$ 
and Nodules Lr-004*01 - 004.02 (XUL). 

The student should read pp* 64-113 in Lanouaqe 
and Its Structure by Lanacker, paying atten- 
tion to the examples and illustrations of the 
trees which represent surface struc ture* 

Given a list of English sentences, the student 
should provide a labeled tree representing 
the surface structure of each, as those given 
in the readings* A list of questions should 
be kept for clarification in the discussion in 
the following module* 

Independent* 

Language and Its Structure by Lanacker on 
closed reserve* List of sentences prepared 
and distributed by the Instructor* 

Early Childhood* 

Elementary* 

4 hours* 

Participation in the experience described in 
the following module* 



NODULE LF - 004*04 (XUL): The Analysis of Surface Structure 



OBJECTIVE: The student should be able to present the 

formal representation of the surface structure 
of a variety of English sentences* 
PREREQUISITE: Nodule Clusters LF-001*00, 002*00, 003*00; 

and Nodules Lr-004*01 - 004*02 (XUL)* 
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EXPERIENCE: 



SETTING: 

MATERIALS: 

IZMtli 

HOURS: j 

EVALUATION: j 



I 



should examine a number of 
of? sentoncea to detorralne their surface 
structure in a formal luayi provide a tree 
structure representation for each, and'dis- 
cuss their findings in small groups. 

Small groups, supervised. 

List of sentences. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Gii/en anothor list of English sentsnces, the 

‘ ‘•’e trass mhich rspresent 

their surface structures. Hi-Baent 



MODULE LF - 004. Oo (XUL): Single Base Trarsformations 



OBJECTIVES: 



PREREQUISITE: 



EXPERIENCE: 



MATERIALS: 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to identify the 
tpnsformation rules used in the follouiino 
single bass transformations: 



Yes/No Questions 
WH Questions 
Negative Transformation 
Passive Transformation 



Module Clusters LF-OOl.OO, LF-002.00, 

OOA^Oa’CxUL)** LF-004.01 - 004.02, 

The student should participate actively in 

an inductively taught session and derive from 

is participatory experience the transforma- 

1 < f®i for the single base transforms 

listed above. 

Overhead projector. 

Duplicated sentences or worksheet of dupli- 
cated sentences. 

Large college lecture. 

Early Childhood. 



Upper Elementary. 
1 hour. 



The student can write the transformation and 
the transformational rules for a given number 
of single base transformed sentences. 
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nOOULE 004.06 (XUL)i Sentence Combining Transformations 



OBJCCTIVC: 



PRCREQUISITC 

eXPCRICNCC: 

ItlATEKlALS; 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



inOOULE LF 
OBJECTIVE: 



The student should be able to identify the 
transformational rules used in the following 
sentence combining transformations: 

The Conjunctive Transformations 
Combination of Two Sentences 
Combination of Sentence Parts 

The Embedding Transformations 
Embedding uelative Clauses 
Embedding Adjectives, Appositives and 
Prepositional Phrases 
Embedding Possessives 
Embedding Subordinate Clauses 

: module Clusters LF— 001*00, LF— 002*00, LF- 

003.00} and modules LF-U04.01 - 004.0b (XUL)* 
The student should participate actively in 
several inductively taught sessions and derive 
from his participatory experiences the trans- 
formational rules for the sentence-combining 
transforms listed above* 

Overhead projector. 

Duplicated sentences on worksheets. 

Large college lecture* 

Early Childhood* 

Upper Elementary* 

2 hours* 

The student ca give the transformational 
rules ror a given number of examples of each 
of the transform! listed above. 



004*07 (XUL): The Acquisition of Syntax by 

Young Children 



The student should bo able to identify two 
distinctive points of view concerning the 
acquisition of syntax by children: that of 

the rationalists and that of the empricists 
as illustrated in the following reading 
material. The student should recognize the 
pioneering aspect of the study of language 
acquisition and should be aware inade 

quacy of theories based solely on imitation 
and repetition to account for this complex 
phenomenon* 



PRCRCQUISITCt 

CXPCRlCNCCt 



SLrriNb: 

PlATCRIALSi 

L£VCLt 

HOURSt 

EVALUATIONS 



Module Clusters Lr-001.00, LP-.002.00, LF- 
003.001 and Modules LF-004.06 (XUL). 

The student should read the folloeings 
Pp. 23-49 in Lanouaoe and Its Structure by 
Langacker and "Hoe to Learn to Talks So«e 
Sirsple Waysly** by Jerry A. Fodor in Genesis 
of LanQuaoe ed. by Frank Snith and George 
A. miliery MIT Press* 1966. 

Select one of the folloeing articles and 
contrast it with the above naterial in terms 
of the different theories on what and how a 
child learns in acquiring the syntactic 
system of his native language: 

Koyer Brown and Ursula Bellugi. "Three Pro- 
cesses in the Child's Acquisition of Syntax*" 
in New Directions in the Study of Lanouage . 
ed. Eric H. Lenneberg* nir^ 1964. 

Hoger Brown and Colin Fraser* "The Acquisi- 
tion of Syntax in the Acquisition of Language^" 
Child pevelopwent Wonooraphs . ed. Ursula 
Bellugi and Roger Brown* 1^64 , Pp. 43-79. 

Susan H. Ervin* "Imitation and Structural 
Change in Children's Language* "In New 
pirections in the Study of Lanouaoe . ed. 
Lenneberg* Mit* Pp. Ib3-U9. 

Independent. 

Readings listed above. 

Early Childhood. 

Upper Elementary. 

3 hours. 

Write a brief paper contrasting the theories 
of children's language acquisition presented 
in the readings. 



MODULE LF - 004.0B (XUL): Analysis of Curriculum material 

on Syntax for the Elementary 
School 



OBJECTIVE: 



The student should be aware of the material 
on English grammar currently in use in the 
upper grades of some elementary schools. He 
should note that no two series use exactly 
the same terminology. 

Module Clusters LK-UOl.OO* LF-002.00* LF- 
003.00; and nodules LF-004.01 - 004.06 (XUL). 
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PREREQUISITE: 



CXPCRICNCCt 



SETTINGS 

PlATERIALSs 

LEVEL: 

HOURS: 

EVALUATION: 



The student should review the Roberts English 
series: A Linouistics Prooram . published by 

Harcourt, brace & World, Inc. 19bb, Grade 6 
and 7, noting particularly the elements and 
the rearrangement oT elements dealing with 
grammar. Inen the student should read New 
Approaches to Lanouaoe and Composition , pub- 
lished by the Laidlaw Division of the Ooubleday 
Company, Grades Level 8, 1969. 

Independsht. 

Series listed above. 

Elementary. 

3 hours. 

The student should write a paper in which the 
basic similarities and superficial differences 
between the material presented in previous 
modules on syntax and in the reading descritved 
above aiB briefly delineated. 



NODULE LF 004.09 (XUL): Seminar on Curriculum material 



i 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 
mATERlALS: 
LEVEL: 
HOURS: 
EVALUA fiUN: 



The objective of this module is to increase 
the level of achievement of the objectives of 
the previous module for those students who 
will eventually teach grammar in grades 5-6. 
module Cluster LF-001.00, Lf-002.00, LF- 
003.00; and Nodules LF-004.01 - 004.06 (XUL). 
The students should meet in small groups to 
discuss the two language series read in the 
previous module. They should consider the 
advantages and the potential difficulties of 
using these books as texts in the seventh and 
eighth grades. 1 hey should also consider 
what type of experiences should have existed 
in the fourth and fifth grades to prepare 
students for this new aoproach. The student 
should be open to state her own readiness for 
this type of textbook and to state her own 
difficulties in understanding the technical 
nperatjuns of tl e toi'ks. 

Small groups; college supervisor. 

Laidlaw and Roberts series. 

Upper Elementary. 

2 hours. 

The module can be evaluated by the student's 
participation. 
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mOOULt LF- 004.10 (XUL)s Enabling Seminar 



OBJECTIVES 



prekequisi rcs 

EXPERIENCE: 

mAfEKlALS: 

SETTING: 

LEVEL: 

. OURS: 
EVALUATION: 



The purpose of this module is to offer tho 
student an optional opportunity to clarify 
concepts of the cluster before the Assessment 
module that follows. 

LF-004.00 - 004.09 (XUL). 

Small group discussions led by an Instructor. 



None. , , 

Small groups at other than normal class hours. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Experience described in module Lr*004.11 (XUL}» 



mODULE LF - 004.11 (XUL): Assessment 



OBJECTIVE: 



This module should provide a general evalatory 
experience of the students* learning on module 
Cluster LF-004.00 (XUL). The student should 
demonstrate a working command of linguistic 
grammatical terminology, such as the following 



Noun Phrase 

Determiners 

Proper Nouns 

Personal Pronouns 

Indefinite Pronouns 

Definite and Nondefinite Articles 

Count and Non-Count Nouns 



Verb Phrase 
Adjectives 
Adverbials 
Auxiliaries 
modal Auxiliaries 
Complement 
Object of the Verb 
Objective of the 
Preposition 

Transitive, Intransitive 
Verbs 

Linking Verbs 



Early Childhood 

Expansions and 
Reductions in 
Child's Acquisi- 
tion of Syntax 
Role of Imitation 
Induction of Latent 
Structure with 
supporting evi- 
dence • 



tielatlve Clauses Passive fransrorma 

Insert ‘Jootfencft tier.. 

r atii*>< or Lor.5.tir>i ‘ififi- 
tences 

Result Sentence 
Possessive Transformation 
Appositivesi Adjective 
T ran&r or i<tc t lufis 
imbedding Prepositional 
Phrases 

Subordinate Clauses 



PKtKtQUiSlTL: 

SETTING: 

(MATERIALS: 

LEVEL; 

HOUrtS: 

E.VALUATION; 



Kernel Sentence 

Mil previous modulps connected with syntax. 

Large college group* 

Written examination* 

Early Childhood and Upper Elementary with 
Dirrerent Test Items Appropriate to Each. 

1 hour. i. • 1 . 

Satisfactory performance on Y5 of test items. 



o 
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nOOULC LF - 005.00 (XUL) Enwlronmiotal Influtnc* on 

LanguoQi Oovolopmant 



Ca naral Qbiactlvas of W odule Clugter 



The purpose of this module cluster is to ecquaint the 

student with signir leant ^epri- 

oeveloproent of language, especially 

vation and of current approaches to remediation of oral 
language differences and/or deficiencies. 



Prerequisites to Wodule Clu ster 

Completion of Module Clusters UOi.UU, 002.00, U0;i.00, 
004. UO (XUL) or satisfactory 

instrument convering the experience found in these Module 
Clusters. 



Modules Uiithin the Modu le Cluster 



This module cluster contains nine modules each of which 
is related to an aspect of the objectives of the cluster, the 
modules are as follouis* 



LF - 005.01 (XUL): 
LF - 005.02 (XUL): 
LF - 005.03 (XUL): 



Environmental Influences on the 
Development of Language* 

Language Difficulties of the Culturally 

Disadvantaged* . 

Independent Reading: The Language of the 

Culturally Disadvantaged* 

Enabling Seminar 

social Dialects of the New Orleans Area 



LF - 005.04 (XUL): 

LF - 005.05 (XUL): 

LF - = Teaching English as a Second Dialect 

B - Early Childhood: Pre-School Prograttis for the 

Culturally Disadvantaged* 

LF - Preparing 

B - Early Childhood: Instructional material for 

Oral Language Activities for the 
Culturally Disadvantaged* 

LF - 005 . DB (XUL): Early Childhood: (11!'’^®^" 

ing Oral Language Activivxes in tne 

Primary Grades* 

A oep eemBnt 



LF - 005.09 (XUL): 
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PLOW CH4RT - LF-005.00 (XUL) 



er|c 




U • 005.00. (XUL) 

CWVIROWWEWTAL INFLUENCES ON LAfiCUAUC DtVLLOPWCWT 



nOOULC LF - 005.01 (XUL): Environmental Influences on the 

Development of Language 



ObJCCIlvC: The student should be able to explain how the 

following factors can influence the develop- 
ment of language in a child: 

a. position in the family 

b. sex 

c. home atmosphere 

d. socioeconomic status 
9. bilingualism' 

f. Institutionalism 

g. physical defects— hearing problems; cleft 
lip and palate 

h. intelligence 

i. mass media 

J. school and community 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS; 



LEUEL: 

HOURS: 

EVALUATION: 



Module Clusters LF-UOl.OO, LF-OO2.OO9 LF-003.00 
Q04.Q0 (XUL). 

introductory lecture describing the effect of 
the above factors on the development of language. 
The Instructor should clarify relationships 
between each of the enumerated factors. and 
elementary school teaching: for example, the 

recommended procedures for handling a child 
who stutters and so forth. 

Large group setting. 

Supplementary reading could include the fol- 
lowing: 

Bill Martin, Jr. The Human Connection . 

Washington j D.C.: Klational Education Associa- 

tion of the United States, 1967. 

Ruth Strickland. Lanouaoe Arts in the 
Elementary School . Chapters III and ix, Pp. 
47-by, 203-227. Massachusetts: D.C. Heath 
and Company, 1969. 

Early Childhood. 

Upper Elementary. 

2 class periods. 

Experience described in Module LF-0D5.09 (XUL). 
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nOOULC LF 



00ti.02 (xUL)t 



Languagn Olfficultloa of th» 
Culturally UisadvantaQed 



OBJECTIVCSs 



PREREQUISITE: 



EXPERIENCE: 



SETTING: 

rnATLKlALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to deacrlbe and 
contrast ti«iO interpretations of the language 
problems of the culturally disadvantaged: 

a. that of linguistic difference 

b. that of linguistic duricit 

r/)odulo Clusters LF-001*UOj Lr-002»00, LF— 
003.00, LF-004.00 (XUL). 

Additionally, the junior student should be 
able to perform the following from sophomore 
course experiences: 

1. to specify the ethnic groups comprising 
that portion of tho population known as 
the culturally disadvantaged; 

2. to describe the home background of the 
culturally disadvantaged child in general 
terms; 

3. to contrast the value systems of disad- 
vantaged families and middle class 
families; the value systems of American 
Indian families and the dominant culture. 

Introductory lecture on two theoretical views 
of the nature of language problems among the 
disadvantaged and a general overview of the 
independent readings listed as experiences 
in Module LF-003.03 (XUL). 

Large class setting. 

At Instructor's option. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Experience described in Module LF-005.D9 
(XUL). 



MODULE LF - 005.03 (XUL): Independent Reading: The Language 

of the Culturally Disadvantaged 



OBJtUTlVLb: Ihe student should be able to describe the 

two theoretical orientations to the language 
of disadvantaged children: that of linguistic 

differences and that of linguistic deficit. 
Supporting data from the student's reading 
should be cited. 
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PAXACQUISlTCt 

CXPCRlCNCCt 



nodul* ClusUr* Lr*001.00, Lr-002.00. Lf- 
003 . 00 » Lf- 004,00 and Moduli Lr- 005,()2 (XUL). 
Tha studanc Mill aalact » our oi tne follOMloQ 
artlclaa, tao fron aach category and coapare 
thalr content with the aaterlal prasanted In 
LF-005.02 (XUL;. 



Adherents of linQuistlc Dif »^erence s>» 

Baratz, Joan t. **A Bi-dlalectal Task for 
Oetermlnlng Language Proficiency in Econo- 
mically Disadvantaged Negro Children." Child 
Davelopwent . 1969f XL* B89-901. 

Baratz, Joah C. "Language and Cognitive 
Assessment of Negro Children: Assumptions and 

Kasearch Needs," 1968. EO 020 518 (EHIC 
pniCROFICHE). , 

BaratZf Joan C. and Edna Povich, "Grammatical 
Constructions in the Language of the Negro 
Proschool Chlldf'' 19 dB# ED 0020 510 (EHIC 

miCROFICHE). ^ 

Goodman, K.S. "Dialect Barriers to Reading 
Comprehension," In Joan C. baratz and H.UI. 

Shuy (eds.^, Teachino Black Children to Read. 
Washington, oTcTl Center for Applied Linguis- 
tics, 1969, 14-28. 

Labov, William. "Stages in the Acquisition of 
Standard English." In Roger W. Shuy (ed.). 
Social Dialects and Lanquage Lea rninqs. 
Champaign: N^TE, 1965, 77-103. 

PflcDavid, Raven. "A Checklist of Significant 
Features for the Discrimination of Social 
Dialects," in Dimensions in Dialect , (ed.) by 
Eldonna L. Evertts, NCTE, 1967, 7-10. 

WcDavid, Raven I., Jr. "Dialectology and the 
Teaching of Reading, Reading Teacher , 1964, 

XVIII, 206-213. ^ ^ ^ 

Wolfram, Walter A. "Tha Nature of Nonstandard 
Dialect Divergence," Elementary English , XLVII, 
1970, 739-74B. 

VieiMpolnt on Linguistic Deficit 
Bereiter, C. and S.~ Engelmann. Chapters in 
Teaching Disadvantaoed Children in the Pre t- 
school,^ Prentice Hall, 1965, Chapters 1—4. 
Bernstein, Basil. "Social Class and Linguis- 
tic Development; A Theory of Social Learning, 

In A.H.. rialsoy, Jean Floud, and C.A. Anderson 
^ Ne» 
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SETTING: 

rOATERIALS: 

LEUEL: 

HOURS: 

EVALUATION: 



Cazden, C. ''OirrarAncus in Child Lanauagai 
An Interdisciplinary We r r ll i»Pal«ar 

Quarterly ■ July 1966, wol. 12« 165-221. Also 
found in Early Childhood Education Rediscoverad . 
(od.) Joo L. F rost. Holt, Rinehart and 
Winston, I960, AOO-439. 

Otautsch, f^artin. "The Role of Social Class in 
Language Oeweloptnent and Cognition," American 
Journal of 0^thopsychi^1^ ; y i ISua, XXXV, 70-8B. 
Hess, Robort D. and Uirginia C. Shipman. 

"Early Experience and the Socialization of 
Cognitive Modes in Children," Child Develop - 
ment, vol • 36, B69-666. 

John, Vera P. and Leo S. Goldstein. "The 
Social Context of Lanquage Acquisition," in 
Disadyanta 9 Bd Child , (od.) by Jerome Hollmuth, 
voi. 1^ 1957, Brunnol Mazol, Inc., 4bb-469. 
Loban, Walter- "The Limitless Possibilities 
for Increasing Knowledge about Language,” 
Elementary Englis h, XLVII, 1970 624-630. 

Independent. 

References previously mentioned in this Module. 
Early Childhood. 

Upper Elementary. 

3 hours. 

Completed paper by student. 



MODULE LF - 005.04 (XUL) : Enabling Seminar 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



This module is designed to offer the student 
supplementary experiences in clarifying the 
concepts of the previous modules, especially 
those found in Modulo LF-005.03 (XUL). 

Module Clustex's LF-OOl.OC, LF-002.00, LF**003.00 
LF-0D4.00; and Modules LF-005.Q1 - 005.03 (XUL). 
Small group discussions with faculty member 
in which questions can be asked, findings 
discussed, viewpoints aired regarding the 
readings in Modules LF-005.U3 (XUL). Parti- 
cular care should be taken by the Instructor 
to ascertain if the students are clear con- 
cerning what is meant by structural differences , 
and if the students understand the main theo- 
retical view[ioint concerning elaborated and 
rest ri cted l.i ngui _s t i c co des . 

SmalT ~g r oup , 1-10 IsTudenT-s. 

Readings should be available for ready 
reference . 
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LCVCLi 

HOURSi 

CVALUATlONi 



CarXy Childhood* 

Uppor ClMontary* 

1 hour* 

Stud«nt *9 par tlclpfitlon In th* diacussion and 
tho quality of his completad papar on tha 
topic* 



MODULE LF - 005.05 (XUL): Social Olalecta of the New 

Orleans Area 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



Tho student should bo able to identify struc- 
tural differences from nonstandard English of 
tho New Orleans area found in the speech of 
disadvantaged children* Tho student should 
be able to list the contrasts found on the 

tapQe _ 

Modulo Cluster LF-001.00| LF-002.00| LF-003.00 
and LF-004.00 (XUL). 

The student should listen to a tape recording 
presenting a 20 minute sample of nonstandard 
dialect of a child from the New Orleans area, 
and should prepare a list of gross phonologi- 
cal and grammatical differences on the tape 
from standard English* 

Independent* 

Tape* 

Early Childhood* 

Upper Elementary* 

1^ hours* 

Tho list of structural 
accurate and complete* 



contrasts should be 



MODULE LF - 005. 06A (XUL); Teaching English as a Second 

Dialect 



OBJECTIVE: The student should be able to describe 

differences of methods of teaching English as 
a foreign language and/or as dialect. 

PREREQUISITE: Module Clusters LF-001.00, LFr002.00, LF- 

003.00, and LF-004.00 (XUL). 
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CXPCRICMCC: 



SETTING: 

MATERIALS: 

LEVEL; 

HOURS: 

EVALUATION: 



1 . 



Croup iHCturo ir» mhlct* tNa Instructor ulll 
discuss thu sioAltorilisf- <jnd cLf^sroncss 
of sfcthods of tsacblng CnQlisb as a forolgn 
lanQU3Q8 ^ind uT Isini-hioQ x i* CnQllsh as 

a stcond dialect. The Instructor sHould 
dlscufi? with the x.tuc'cnts tore of the sociolo- 
oical ?»nd psycNoliujiial# well 11 r>gulsll c $ 
factors ir*wulv*^d in tearhlng language material 
to ®lofnf)nL..iy school children who speak a 
r.orstandard dinltut cf English. Such questions 
as the following «hould hn £»sked: 

If all dialects rnally nystnnatic and 

cont^ 1 in equal potentii’: for expression of 
thouQh ‘1 concepts! otc., why should an 
attenipt be nade to teach a second dialect 
to children mho sp e^ik a n on standard 

dialect? . 

What difficulties might a child encounter 
from his family and community if he were 
to use only st.<ni’-.rd English? 

What effect miyhL a negative reaction 
from his friends and family have upon his 
motivation to learn standard English? 

Hou; might a teacher cope with these 

problems? ^ # 

avoid Importing feelings 

a child regarding his 



2 . 



3. 



4. 



5. 



How can a teacher 
of inferiority to 
native dialect? 
Large group lecture. 

At Instructor*s option. 
Upper Elementary. 

2 hours. 

Experience described in 
(XUL) . 



(Yiodule LF-005.09 



mOOULE LF 



005. 06B (XUL); 



Pre-School Programs for the 
Culturally Disadvantaged 



OBJECTIVE: 



’he student should be able to describe and 
iif ferentiate two (lifferent types 
school programs for disadvantaged children. 
3. the experential, developmental program 
s. direct inslrucUon, primarily verbal 



PRCRCQUiSZTCi 

CXPCRlCNCLt 



SETT I MCI 

HIATCRlALSt 

LEVELS 

HOURS: 

EVALUATION: 



Additionally* tha ttudtnt should b« atla to 
list toot of tht oojor Inslructlon#*! goals of 
tht Btrslttr-Engolnton proorto and tht toteh- 
ing ttir^ttgiot adopttd bv tht Btrtiitr- 
Engtlnann prorjrat to inplttcM thtsb goals. 
Modulo Clusttrs Lf-OOl.OO - Lf-004.00 (XUL). 
Modults Lf-005.01 “ O0S.05 (XUL). 

Largo group locturs In uhlch tht two typoa of 
prtschool piogratt ore described with speclCic 
Illustrations and in which tho Borelter- 
Engtlmann language program Is clarified. 

Large group setting. 

At Instructor's option. 

Early Childhood. 

1 hour. , _ ___ __ 

Experience as described In fHodule LF*005.09 

(XUL). 



MODULE LF - 005. 07A (XUL): Preparing Pattern Drill 

Exercises 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS; 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to design a 
"pattern” drill practice based on the dialect 
recorded on the tape used In Modulo LF-005.05 

Module Clusters LF-001.00 - LF-004.00 (XUL); 
Modules LF-005.01 - 005. 06A (XUL). 

Using the list of dialect differences pre- 
pared for Module LF-005.05 (XUL), the student 
should prepare a pattern drill exercise and 
microteach the lesson to a small group of 
elementary school disadv/antageo children of 
the New Orleans area. 

Independent, Microteaching. 

Student's choice. 

Elementary. 

Open. .. , 

The student should evaluate the lesson consi- 
dering difficulties involved in motivation, 
sustaining of interest, pace, level of 
response, and so forth. 
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lYlODULE LF - 005. 07B (XUL); 



Instructional Material for Oral 
Language Activities for the 
Culturally Disadvantaged 



OBJECTIVE; 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

materials: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to review briefly 
some of the instructional material used in 
pre-school programs for 

module Cluster Lr- 001.00 - LF-004.00 (XUL). 
modules LF-005.00 - 005 . 06 B (XUL). 

The student should examine three of the 
following instructional material in the curri 
culiim library and write brief over-all 
descriptions of the material: 

Ginn Language Development Kit A 

Peabody Language Development Kit n«i,i.oT,no 

Holt, Rinehart, Winston’s Sound and Patterns. 

Har?er'‘and“K§S Tha Learninn 

Scott, ■‘■'.c.^n^n-rnTru-.l-Ssnsory Learnln(3.Jii^ 

SRA Le arning to T hink Series - K Level 
SRA Distar Language 1 

1 ndependent. 

Materials listed above. 

Early Childhood. 

2 hours. . ... „p f Ko 

Thp student’s written description of the 

material should demonstrate thorough i'jspec- 
lilu If the material and also some ndication 
of the theoretical and psychological viewpoint 
nf the Dublisher of the material. 



MODULE LF - OOS.OB (XUL): 



Preparing and Implementing Oral 
Language Activities in the Pri- 
mary Grades 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



IB student should be able to P^^n an oral 
jnguage activity for disadvantaged children 
^ the preschool or the ym \ 

3 dule Clusters LF-OOl.OQ - ^^“004.00 (XUL). 
Ddules LF-005.n[J - UOb.OTB (XUL). 

,ie student should plan an „ 

ctivity for disadvantaged children in the 
re-school or the primary ^ 

Bsson plan should be submitted and micro- 
r.'nr.hina arraruieid. 
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SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



Independenti Mlcroteachingt 
Student's choice 
Early Childhood* 

Open. 

The student should evaluate her ou,n perfor- 
mance as a teacher and the selection and 

organization of the lesson. 



MODULE LF - 005.09 (XUL): Assessment 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



This module Is designed to evaluate a 
student's mastery of the cognitive learnings 
involved in Module Cluster LF-005.00 (XUL). 
Module Cluster LF-OOS.OO (XUL)* 

Written examination concerning the concepts 
acquired in the experiences of the module. 
Large college group. 

Written examination specific to Early and 
Elementary Majors. 

Early Childhood* 

Upper Elementary* 

1 hour* 

The student should be able to ansuier the 
questions submitted by the examination to a 
degree of accuracy of 75 %• 



LA - 001.00 (XUL) 



Listening 



General Objectives of POodule Cluster 



auiare^of the^import&nce^'of planned listening activities in 
thf eleLentlry grades, of impediments of various types to 



of this module cluster is to make students 



maforiMlq and a’ctivitios which can be used in the elemen- 

dsieiop the listening skills of young child- 
renll and to offer students microteBching experiences 
planning and implementation of listening lesson... 



in the 



Prerequisites to the iflodul e Cluster 

Complstion of Linguistic Clustsrs LF-001.00 - LF-005.00 
(XUL). 



fflnHtilps mtthin the PO.pdula Cluster 



This module cluster 

is related to an aspect of the objectives of the cluster, 
the modules are as follows: 



LA 

LA 

LA 

LA 



LA 

LA 

LA 

LA 

LA 

LA 



001.01 

001.02 

001.03 

001.04 
A ' 
B • 

001.05 

001.06 

001.07 

001.08 

001.09 

001.10 



fXUDs Introduction to Listening* 

(XUL): Premises of the Nebraska Literature 

Program* 

(XUL): Story Telling 

.^Early Childhood: Using the Flannel Board 

- Elementary: 

(XUL); Interpretative Reading of Poetry 
(XUL); Examination of Curriculum Material and 
Audio-Visual Equipment* 

(XUL): Using a Listening Station 

(XUL): Listening Games 

(XUL); Listening Tests 
(XUL): Assessment 
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TIPS OF ACT17ITY 





MODULE LA 



Introduction to Listening 



- 001.01 (XUL): 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to specify the 
difference between hearing and auding; giv/e 
examples of specific levels of listening, i.e., 
overhearing, intermittant listening, etc. Give 
examples of types of listening situations, i.e., 
appreciative listening, listening for details, 
critical listening, etc. Specify some physio- 
logical, emotional, locational, and cognitive 
impediments to listening. 

None. 

Independent reading from the following Language 
Arts textbook: 

Ruth Strickland: The Language Arts in the 

Elementary School . Massachusetts: D.C. Heath 

and Company, 1969, pp. 127-141. 

Text listed above. 

Independent . 

Early Childhood. 

Upper Elementary. 

2 hours. 

Completion of an Instructor-designed worksheet 
that elicits the major concepts in the reading. 



LA - 001.02 (XUL): Premises of the Nebraska Literature Program 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to describe the 
premises and general procedures of the Nebraska 
Literature Curriculum for the Elementary Grades. 
LF-001.01 - LF-005.00 (XUL). 

Independent reading of the introduction to any 
volume of the Nebraska Curriculum Literary 
Project (Poetry, Language Explorations for the 
Elementary Grades, Grade 1-6 Curriculum Guides 
for Teachers). 

Several copies of the volumes listed above. 
Independen t . 

Early Childhood. 

Upper Elementary. 

2 hours. 

The student should prepare a brief, written 
synopsis of the program and its premises. 
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mODULE LA 



001.03 (XUL): 



Story Tolling 



OBJECTIVE: 



PREREQUISITE; 

EXPERIENCE: 



MATERIALS; 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to list the 
procedures to folloiu for the preparation of a 
flannel board story and an oral ("told") story 
for an elementary school class. 

Linguistic Clusters LF-001.01 - LF-005.00 (XUL). 
LA-001.01 - 001.02 (XUL). 

Small group (10-12) student setting in which 
an Instructor goes over the procedure for the 
construction of a flannel board story and the 
preparation of an "oral” story for elementary 
school children. The Instructor should relate 
the contents of this module to the student's 
background reading from Strickland and the 
Nebraska curriculum. 

Examples of commercial flannel board stories 
and teacher-prepared flannel board settings 
and characters. 

The Instructor should also have available 
several copies of the following articles for 
distribution to the students at the completion 
of the lecture: 

Ruth Sawyer's "How to Tell a Story" from 
Compton's Pictured Encyclopedia . (Available 
from Compton's as reprints) 

Mabel Wright Henry (ed.) Creative E xperiences 
in Oral Language . NCTE. 

The students should return the copies to the 
learning center when they are finished read- 
ing them. 

College Classrooms--small groups. 

Early Childhood. 

Uppei.' Elementary. 

Ihour. .r-i/vy|||\ 

Experiences in Modules LA-001. 04A and B (XUL). 



MODULE LA - 001. 04A (XUL): Using the Flannel Board 



OBJECTIVE: 

PREREQUISITE: 



he student should prepare a set of flannel 
oard settings and characters for an appropriate 
tory to tell to a small group of young children 
pre-school through third grade). \ 

F-OOl.Ol - LF-005.0.0 (XUL). LA-001.03 (XUL). 



EXPERIENCE: 



lYiATERIALS: 

SETTING: 



LEl/EL: 

HOURS: 

EVALUATION: 



The student uses the flannel board "props" she 
designed while presenting an appropriate story 
to a small group of young children. 

Student's own. 

Videotape. 

Independent and \/ideotaping center available 
with small group of young children to whom the 
student will present her flannel board story 
or an appropriate setting within the public 
schools in which the student can present her 
story. 

Early Childhood. 

2 hours. 

If videotaping center is used, student evalua- 
tion of her performance. 

If videotaping center is not available, peer 
evaluation of her performance with her own 
self-evaluation. Tapes could be used to record 
the student's performance for evaluation. 



MODULE LA - 001. 04B (XUL): Storytelling Practice 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 

MATERIALS: 

SETTING: 



LEVEL: 

HOURS; 

EVALUATION: 



The student should prepare a story for 
storytelling to a small group of elementary 
school children (grades 4 through 6). 

LF-001.01 - LF-005.09 (XUL). LA-001.01 - 

LA-001.03 (XUL). 

The student selects and delivers an "oral" 
story to a small group of elementary school 

children. 

None. 

Independent preparation and 

Videotaping Center available with small group 
of elementary school children to whom the 
student will tell her story oj: an appropriate 
setting within the public schools. 

Elementary . 

1 hour. 

If videotaping center is used, student should 
evaluate her performance. 

If videotaping center is not available, peer 
evaluation of her performance with her own 
self-evaluation. Tapes should be used to 
record student's performance for later 
evaluation. 
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MODULE LA - 001.05 (XUL): I nterpretativ/e Reading of Poetry 



OBJECTIVE; 



PREREQUISITE: 

EXPERIENCE; 



MATERIALS; 

SETTING; 

LEVEL; 

HOURS; 

EVALUATION; 



The student should select and prepare for 
interpretive reading a poem appropriate to the 
grade level in which she intends to teach. 
Module- Clusters LF-001.00 - LF-005.00 (XUL)„ 
Modules LA-001.01 - 001.04 (XUL). 

The student should read her selection before a 
peer audience and meat with an Instructor at a 
later time to analyze the tape of her reading 
for voice clarity^ volume, expressiveness, 
phrasing, appropriate use of pitch, pronuncia- 
tion and so forth. 

Tape redorder and tapes. 

Small gpoup setting. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Student meets with the Instructor for individual 
oral evaluation. 



MODULE LA - 001., Ub (XUl.;: Examination or Curriculum Material 

and Mudio-Visuai Equipment 



UOJECI iVE: 



The student should be able to describe the 
following commercial materials available for 
listening activities and be able to operate the 
following pieces of audio or audio/visual equip- 
ment: 



Commercial Materials 



Ginn 

Kimbo Records 



Uiebster Division of 
McGraw-Hill 



Sounds Around Us 
(3 records) 
Sounds of Camp 
Sounds of Mv City 
Sounds of Anlm^ 's 
Sounds of Insect s 
Sounds of Satel- 
lites 

The Downtown Story 

Let*s Listen 
Listening Skills 
for Pre-Readers 
Sounds For Young 
Readers 

Stories for Listen - 
inqV Speech 
Sounds 



Scott, Foresman and Company 
Folkways/Scho] astic Records 




70 

75 



NCTE 



Enrichment Teaching 
(Materials 

Encylopedia Britannica 



Society for l/isuai Educa- 
tion 



African l/iliaue 
Folktaies 

NeiAiberv Amard 
Records 

You Read to IYIe , 

I 'll Read~to 
You (John Ciardi) 

American Landmarks 
Records 

Sev/eral sets of the 
records ana 
coordinated film- 
strip 

How to Listen 



AudiO"l/isuai h.QUi.pinent 

The Language Master Listening Station 

Tape recorder 
F ilmstrips 

Motion Picture Projector 



PREREQUISITE: 

MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



Modules LF-OOl.OU - 005.09 (XUL) and 
LA-001.01 - 001.02 (XUL) . 

Above listed materials* 

Audio-l/isual-Curriculum Center 
Early Childhood. 

Upper Elementary. 

2 hours. 

The clarity and accuracy of the Student’s 
written description of the Material examined. 
Additionally > performance aspects of Assessment 
Module LA-001.10 (XUL). 



MODULE LA - 001.07 (XUL): Using a Listening Station 



OBJECTIVE- 

PREREQUISITE: 

EXPERIENCE: 



The student should demonstrate the ability to 
prepare a listening situation for children in 
which they respond with facts, specific infor- 
mation and/or the ordering of events. 

Module Cluster LF-OOl.OO - LF-005.00 (XUL). 
Modules LA-001.01 - 001.06 (XUL). 

The student prepares a listening situation for 
use on a listening station for a group of 
children. The children must be assigned some 
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SETTING: 

(VIATERIALS: 

LEUEL: 

HOURS: 

EVALUATION: 



written type of response to be used with the 
tape or after the tape has been completed. 
Independent preparation and public school 
setting. 

Listening station for about fiue children. 
Early Childhood. 

Upper Elementary. 

2 hour. 

The written response of the children will help 
the prospective teacher evaluate the organiza- 
tion of the lesson, the wording of directions 
and/or instructions, the clarity of the tape, 
and so forth. 



MODULE LA - 001.08 (XUL): Listening Games 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to list and describe 
a numb'Jr of listening games appropriate for 
children in the elementary grades. 

Module Clusters LF-001.00 - LF-005.00 (XUL). 
Modules LA-001.01 - 001.02 (XUL). 

The student independently reads the following 
handbook : 

Wagner, Guy, Max Hosier and Mildred Blackman. 
Listening Games . Teachers Publishing Corp., 
1962. 

Several copies of the handbook listed above. 
Independent. 

Early Childhood. 

Upper Elementary. 

^ hour* 

Assessment Module LA-001.10 (XUL). 



MODULE LA - 009 (XUL): Listening Tests 

OBJECTIVE: The student should demonstrate familiarity with 

the following tests for hearing acuity and for 
listening abilities: 
the watch and whisper test 
an audiometer 
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PREREQUISITE: 

EXPERIENCE: 

MATERIALS: 

SETTING: 

LEVEL: 



HOURS: 

EVALUATION: 



B roiun-Carlsen Listening Test« World Book Co* 
California Auding Test, Council on Auding 

Research, 146 Columbia Avenue, Redwood City, 
California* 

Educational Testing Service, Princeton, N*J. 
Modules LA-001*01 - 001*02 (XUL)* 

Large group lecture; overhead projector* 

Tests listed above* 

Audiometer for examination after lecture* 

Large college class. 

Early Childhood!. 

Elementary* 

1 hour. 

Experiences provided in Module LA-001*10 (XUL)* 



MODULE LA - 001*10 (XUL): Assessment 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 

MATERIALS: 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



This module is designed to evaluate the stu- 
dent's retention of the cognitive aspects of 
the Listening Cluster and the student's ability 
to operate some of the audio visual equipment 
listed in Module LA-001*06 (XUL)* 

Modules LA-001*01 - 001*09 (XUL)* 

Written examination and brief individually 
administered audiovisual performance test* 
Written examination prepared by team teaching 
the Cluster and audiovisual equipment listed 
in Module LA-001*06 (XUL)* 

Large college group next to Curriculum Center* 
Early Childhood* 

Upper Elementary* 

1^ hours* 

The student should show a mastery of the mate- 
rial at 85 % degree of performance and satis- 
factorily operates any of the equipment called 
upon by the Instructor* 
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LA - 002.00 (XUL) Oral Language 



General Objectives of Module Cluster 

The purpose of this module cluster is to make students 
aware of the concept of oracy as a goal of instruction in the 
elementary schoolf to enable students to arrange the physical 
env/ironment of the classroom so as to encourage the development 
of language abilitiesf to acquaint students with materials and 
activities to develop oral language abilitieSf and to give 
students microteaching experiences in situations involving the 
use of oral language* 



Prerequisites to the Module Cluster 

Completion of Linguistic Clusters LF-001.01 to LF-005.09 
(XUL). 



Modules Ulithin the lYlodule Cluster 



This module cluster contains 23 modules each of which is 
related to an aspect of the objectives of the cluster; the 
modules are as follows; 



LA 

LA 



LA 

LA 



LA 

LA 

LA 

LA 

LA 

LA 

LA 

LA 



LA 



LA 

LA 



002.01 


(XUL) 


002.02 


(XUL) 


002.03 


(XUL) 


002.04 


(XUL) 


002.05 


(XUL) 


002.06 


(XUL) 


002.07 


(XUL) 


002.00 


(XUL) 


002.09 


(XUL) 


002.10 


(XUL) 


002.11 


(XUL) 


002.12 


(XUL) 


002.13 


(XUL) 


002.14 


(XUL) 


002.15 


(XUL) 



Independent Readings on Oracy 
Clinical Observations of the Use of Language 
in Two Different Types of Classroom 
Organization* 

Seminar on Oracy and Clinical Observations 
Independent Reading on the Goals of Oral 
Language Instruction in the Elementary 
School 

Examination of Curriculum Material for 
Aural-Oral Language Activities* 

Choral Reading* 

Types of \/oice Choirs 

Building a Choral Reading Library* 

Choral Reading Practice 

Creative Dramatics in the Elementary School 
Participation in Creative Dramatics 
Examination of Elementary School Language 
Arts Textbooks for Oral Language 
Activities 

Effective Questioning in Classroom Discus- 
sions - Far Ulest Regional Laboratory 
Minicourse; Sequence I 
Microteaching - Sequence I 
Microteaching - Sequence I 
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LA - 002.16 (XUL): Effective Questioning in Classroom Discus 

sions - Far Ulest Regional Laboratory 
POinicour se; Sequence 2 

LA - 002.17 (XUL): Wicroteaching - Sequence 2 

LA - 002.18 (XUL): Dlicroteaching - Sequence 2 

LA - 002.19 (XUL): Effective Questioning in Classroom Discus 

sions - Far Ulest Regional Laboratory 
POinicourse; Sequence 3 

LA - 002.20 (XUL): (Ylicroteaching - Sequence 3 

LA - 002.21 (XUL): Microteaching - Sequence 3 

LA - 002.22 (XUL): Enabling Seminar 

LA - 002.23 (XUL): Assessment 




raw CHART - LA-002.00 (XUL) 




WODULE LA - 002.01 (XUL): Independent Readings on Oracy 



OBJECTIVE: 



EXPERIENCE: 



PREREQUISITE: 

SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to define oracy and 
to cite recent linguistic and research findings 
that support the necessity of a strongi consis- 
tent, and planned oral language program in the 
elementary grades. 

The student should examine tuio of the following 
readings: 

Birmingham University Education Department. 

Sorn8 AspBcts of Oracv e ChampaigOf .Illinolss 

NOTE, 1965. ^ V 

Walter D. Loban. The Language of E lementary 

School Children . Research Report No. 1, 
Champaign, Illinois: NCTE, 1963. 

NCTE, Commission on the English Curriculum, 
LanQuaoB Arts for Todav*s Children . NCTE 
Curriculum Series, Vol. II of New York: 
Appleton-Century-Crofts, Inc., 1954. 

Ruth G. Strickland. The Langua ge of Elementary 
School Children; Its Relationship to the 



the Quality 
Bulletin of 
No. 4. 

1962. 

Champaign, 



Language oF Reading Textbooks and 
of Reading of Selected Children , 
the School of Education, Vol. 38 , 

Bloomington: Indiana University, 

Andrew Wilkinson. Spoken Englisli . 

Illinois: NCTE, 1965. 

Module Clusters LF-001.00 — LF— 005.00 (XUL). 
Independent. 

Readings listed above. 

Early Childhood. 

Upper Elementary^ 

2 hours. . . , __ ^ 

Experience described in (Module LA— 002.03 (XUL/. 



MODULE LA - 002.02 (XUL): 



Clinical Observations of the Use of 
Language in Two Different Types of 
Classroom Organization 



OBJECTIVE: The student should be able to evaluate the 

physical arrangements of classrooms in terms or 
their effect on the encouragement and stimula- 
tion of oral language in the classroom. 

EXPERIENCE: The student should observe for one hour in both 

a traditional classroom and a more innovative 
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PREREQUISITES: 

SETTING: 



MATERIALS: 



LEl/EL: 

HOURS: 

EVALUATION: 



classroom (i«e* a Montessori classroom^ a 
Ulorkshop Way classroom^ an "open" classrooniy 
a languago arts center classroom) in the public 
school system* The student should note whether 
the arrangement of the classroom is related to 
the amount and the function of language as it is 
used in the classroom by both the teacher and 
the children* 

Module LF-002. 01 (XUL)* 

Independent, scheduled visits to classrooms 
typifying two contrasting orientations to both 
the use of physical space and active explora- 
tion by children* 

Observation sheets designed to focus the 
student's attention on features of the class- 
room related to the Unit* 

Early Childhood* 

Upper Elementary* 

2 hours* . . 

Experience described in Module LA-002.O3 (XUL)* 



MODULE LA 



002*03 (XUL): Seminar in Oracy and Clinical 

Observations 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



This module is designed to offer the student 
supplementary experiences in clarifying the 
concepts of Module LA-002*01 (XUL) and 
evaluating their visits of Modulo LA-0Q2.02 
(XUL)* , ^ 

Modules LA-002*01 and LA-002*02 (XUL). 

Students meet in small groups to discuss their 
readings of Module LA-002.01 (XUL) and their 
observations of Module LA-002.02 (XUL)* One 
of the students should bo selected as a mode- 
rator of each group* The students should 
attempt to formulate their groups' consensus 
as to the following: 



1* What is meant by oracv ? 

2* How is this different from literacy as a 
goal or elementary education? How is it 
related to literacy ? 

3* Does the science of linguistics offer 

support for the idea that oracy is related 
to literacy? 
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SETTING: 

LEV/EL: 

HOURS: 

EVALUATION: 



mODULE LA 
OBJECTIVE; 



4. lAlould the research of Loban and Strickland 
support the inclusion of a planned, care- 
fully developed program in oral language 
in the elementary school curriculum? 

5* Does there appear to be a relationship 
betuieen competency in oral language and 
competency in reading? 

6* Does there appear to be a relationship 
betuieen competency in oral language and 
competency in composition? 

?• Did the students themselves experience 
an intensive language program in the 
elementary grades to the best of their 
memories? 

6. Do the students perceive a relationship 
betuieen their oral language abilities and 
their facility in interpretative reading, 
oral reading, work decoding skills, 
composition, etc*? 

9* Ulhich of the classroom environments 

visited appear to be more conducive to 
the encouragement of spontaneous oral 
language and to the functional use of 
language as a learning facilitator? 

Large college classroom in which students can 
break down into groups of approximately 6 to 8 
students and then return for reports to an 
Instructor-lYloderator who would receive reports 
and summarize findings* 

Early Childhood* 

Upper Elementary* 

1^. hours* 

The students reports should indicate perceptive 
reading of the recommended reports of Dlodule 
LA-002*01 (XUL) and perceptive observations of 
procedures and physical arrangements of the 
classrooms visited in (Module LA-002*02 (XUL)* 



002*04 (XUL): Indepenuenc i^eaaxiig on the Goals of 

Oral Language Instruction in the 
Elementary School 

The student should be able to list and describe 
language art skills and abilities recommended as 
goals of instruction by language art specialists* 



EXPERIENCE; 



PREREQUISITE: 

SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should read chapters devoted to 

following textbooks 

on the Language Arts: 

Paul S. Anderson. Language Skills In Elam.n - 

tary Education. Macmillan, 1967. 

Mildred Dawson and Marian Zollinger. Guidino 
^guaqe Learning. Harcourt, Brace and World, 

Harry Greene and Walter Petty. OevelODino 
Language Skills in the ElementarT gnhnnl , 

''lew Yorkl Aiiyn and Bacon, l^?!". 

National Council of Teachers of English, 
^nguaqe Arts for _Today*s Children . Appleton- 
Century-Crofts, 1954. 

Ruth Strickland. The Languape Arts in fho 

__aementa ry School . D.C. Heath, 1^69, 

Module Clusters LF-001.01 - LF-005.00 (XUL). 
Module LA-002.01 (XUL;. 

Independent. 

Textbooks listed above. Handouts should also 
be prepared in Early Childhood and in Elementary 
summarizing major recommendations of behaviorial 
objectives for oral language in the elementary 
grades. ' 

Early Childhood. 

Uoper Elementary. 

1^ hours. 

Experience described in Module LA-002.23 (XUL). 



module LA - 002.05 (XUL): Examination of Curriculum Material 

for Aural-Oral Language Activities 



OBJECTIVE: 



The student should be able to describe the 
following commercial materials available for 
aural-oral language activities in the elemen- 
tary school. 



Boiuar 

Childcraft Ed. Corp. 
Ginn and Co. 

Harper and Row 

Holt, Rinehart, 
Winston 

Houghton Mifflin 



Early Childhood Series 
Table Farm and Table Zoo 
Language - Kits A and B 
Learning Readiness 
System 

Sounds and Patterns of 
Language 
Get Set 
Listen 'and Do 
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Houghton Mifflin 
Scottf Poresman 
Silver Burdett 
SRA Laboratories 
SUA 

Utestern Publishing 
lAlebster Division- 
McGraui-Hill 



Listening and Learning 
Getting Ready to Read 
Multi-Sensory Learnino^ 
Aids 

Kindergarten Picture 
Packet 

Learning to Think Series 
Distar Language I 
Picture Packers 
Adventures in Discovery 
Tell Again Nursery Rhymes 
Tell Again Story Cards 



PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



Module Clusters LP-OUl.DO - LF-005.00 (XUL). 
Independent examination of materials in 
curriculum center* 

Independent* 

Listed above* 

Early Childhood* 

Upper Elementary* 

2 hours* 

Student should turn in to the Instructor brief 
descriptions of the materials on index cards* 



MODULE LA - 002*06 (XUL): Choral Reading 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 



The student should demonstrate familiarity with 
the objectives and values found in choral read- 
ing in the elementary school* 

Module Clusters LP-001*00 - LP-005*00 (XUL)* 

The student may attend a large college group 
lecture in which the objectives are covered 
by an Instructor £r the student may select 
Independent readings from any of the following: 
Arbuthnot, Mary Hill* "Voice Choirest" in 
Children and Books * Scott, Poresman and Com- 
pany, 1964* Pp* 220-249* 

Gullan, Marjorie and Percival Gurrey* Poetry 
Speaking for Children * Expression, 1937* 

Hamm, Agnes C* Choral Speaking Technioue * 

Tower Press, 1951* 

Henry, Mabel (ed*) "Choral Reading," in Creative 
Experiences in Oral Language* NCTE, 1967* Pp* 
13-30* 

Large college lecture OR Independent work* 

Books listed above* 
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LEVEL: 

HOURS: 

EVALUATION: 



Early Childhood* 

Upper Elementary* 

1 hour* , - 

Experiences provided in l^lodule LA— 002*09 (XUL)* 



MODULE LA - 002*07 (XUL): Types of Voice Choirs 



OBJECTIVE: 



PREREQUISITE!: 

EXPERIENCE: 

SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to define briefly 
common terms found in descriptions of choral 
reading procedures* Some of these terms would 
Include the following: 

Unison Choral Reading 
Antiphonal Choral r(eaoi.ng 
ChoirSf GroupSf and Choruses 
Highf Medium^ and Low Voices 
Dark and Light Voices 
Line-A-Child or Lino a Choir 
Choral Reading 

Module Clusters LF-001*00 - LF-005*00 (XUL)* 



Module LA-002*06 (XUL)* 

Group lecture or continuation of independent 
work described in Module LA-002*06 (XUL)* 

Large college 'ecture Or Independent work* 

Books listed below: 

Arbuthnotf Wary Hill* ”\/oic6 ChoirsSf in 
Children and Books * Chicago: Scottf Foresman 

and Company, 1964* Pp* 220-249* 

Bullan, Marjorie and Percival Gurrey* Poetry 
Soeakino for Children * Magnolia, Massachusetts: 

Expreation, 1937* ^ ^ . 

Hamm, Mgnes C* Choral Soea kino Technique* New 
York: Tower Press Publishing Co*, 1951* 

Henry, Mabel (ed*) "Choral Reading," in 
C reative Experiences in Oral Lanouage* 
Champaign, lUinois: NCTE, 1967* ^* 13-30* 

Early Childhood* 



Upper Elemencary* 

1 hour* 

The student should demonstrate a woi-King 
knowledge or the wocaouiary oy 
in experiences described in LA-002*09 (XUL)* 
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MODULE LA - 002.08 (XUL): Building a Choral Reading Library 



OBJECTIVE: 



PREREQUISITES 

EXPERIENCE: 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should demonstrate an ability to 
select appropriate choral readings for either 
the primary grades or the upper elementary 
grades and to group these readings into selec- 
tions appropriate for Unison uiorky for Antipho- 
nal work, for Line-A-Child or Line-A-Choir 

work, and so forth. . 

Module Cluster LF-001.00 - LF-005.00 (XUL). 
Modules LA-002.06 (XUL). 

The student should consult the following 
reference books or compilations of children s 
poetry and build a bibliography of poetry 
suitable for particular typos of choral read- 
ing appropriate to either the primary grades 
or the upper elementary grades. 

Independent. ^ . u ti 

The following reference books should bo avail- 
able for the student's use: 

Arbuthnot, Mary Hill. Children and 
Chicago: Scott, Foresman and Company, 1964. 

Abney, Louise. Choral Speaking Arrangement.^ 
for the Lower Grades . Magnolia, Massachusetts: 

Expression, 1952. ~ . 

Garrison, Geraldine. "Bibliography of Choral 
Speaking in the Elementary School." The SpeecJi 
Teacher; m (March .1954) , Pp. 

Gullan, Marjorie, The Spee ch Choir* Harper, 
1937. 



Early Childhood. 

Upper Elementary. 

The°student* s bibliography should be turned in 
to the Instructor for evaluation. 



MODULE LA - 002.09 (XUL): Choral Reading Practice 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



The student's should demonstrate the ability 
to organire and to present a choral reading 



to 



idul^Cluster LF-001.00 - LF-005.00 (XUL). 
idules LA— 002.06 - 002.07 (XUL). 
ie students should divide into groups in 
fder to prepare a choral reading selection and 

resent it to their peers. 
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SETTING: 

MATERIALS; 

LEVEL: 

HOURS: 

EVALUATION: 



Small college groups and a large lecture room 
for performance. 

Students' selection. 

Early Childhood. 

Upper Elementary. 

2 hours. 

Peer evaluation of each group's performance 



MODULE LA - 002.10 (XUL): Creative Dramatics in the Elementary 

School 



OBJECTIVE: The student should be able to describe the 

objectives and values of creative dramatics in 
the elementary school classroom and to define 
some common terms found in descriptions of 
creative dramatics in articles and books. 
PREREQUISITE: Module Cluster LF-001.00 - Lf-005.00 (XUL). 

Modules LA-002. 01 and LA-002.04 (XUL). 
EXPERIENCE: The student should attend a large college group 

j lecture in which the following concepts are 

clarified: 

I 

What is meant by the term creative dramatics ? 

How does creative dramatics differ from dramatic 
play? 

How does it differ from presented dramatizations? 
What are the ob lectives and values of creative 
dramatics? 

What is the teacher' a role in guidance? in 
motivating? in "setting the occasion? 

What are the first types of creative dramatic 

experiences recommended 

(ij for very young children 

(2) for crijLiOi'en wno have had no experience in 
creative dramatic activities 
What is meant by psvchodrama and sociodrama ? 

How can creative dramatics enrich vocabulary? 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



Large college lecture. 

At Instructor's option. 

Early Childhood. 

Upper Elementary. 

1^ hours. 

Experiences provided in Modules LA-002.11 (XUL) 
and LA-002.23 (XUL). 
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Participation in Creative Dramatics 



mODULC LA - 002.11 (XUL): 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should actively participate in a 
creative dramatics situation and should vieuj 
her participation on video-tape. 

Module Clusters LF-001.00 - LF-005.00 (XUL). 
Module LA-002.10 (XUL). 

Uiorkshop involving creative dramatics. 

Media center. 

Video-tape equipment. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Student's self-evaluation of her and her 
group's performance. 



MODULE LA - 002.12 (XUL): Examination of Elementary School 

Language Arts Textbooks for Oral 
Language Activities 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 



The student should be able to compare and 
describe types of oral language activities 
recommended by elementary school textbooks on 
the language arts and evaluate them in terms 
of their experiences in previous modules. 

Module Clusters LF-OOl.OO - LF-005.00 (XUL). 
Modules LA-002.01 - 002.11 (XUL). 

Independent examination of some recent editions 
of Elementary School Language Arts Textbooks. 
Early childhood students would review textbooks 
for grades 3-7. 

Recommended Language Arts series are the fol- 
lowing: 

Th p Laidlaw Brothers English P rog ram published 
by Laidlaw> Division of Doubleday 
The Roberts Enollsh Progr am published by 
Harcourtf Brace and Uorld. 

Enolish in Our Language published by Heath 
The Morld of Language published by Follett 
Education Corporation 
Independent. 

A complete set of the Language Arts series 
recommended above. 

Early Childhood. 

Upper Elementary. 

2 hours. 



EVALUATION: The student will turn in to the Instructor a 

description of the examined series* comparing 
and contrasting each of them and evaluating 
each series in terms of the student's 
experiences in the previous modules. 



I^OOULE LA — 002.13 (XUL): Effective Questioning in Classroom 

Discussions - Far West Regional 
Laboratory i^inicourse; Sequence I 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 



SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should learn specific teaching 
skills involved in the use of questioning in a 
classroom discussion^ 

Module Clusters LF-001.00 - LF-005.00 (XUL). 
Modules LA-002.01 - 002.03 (XUL). 

The student should view a videotaped instruc- 
tional lesson in which one to three specific 
teaching skills are described and illustrated 
with brief classroom clips. The student should 
then view a brief videotaped class sequence 
which shows a model teacher using these skills 
in a microteaching situation. As the model 
lesson progresses, the student is required to 
identify each skill as it occurs and should get 
prompt feedback on the correctness of her 
identification. 

Minicourse I: "Effective Questioning in a 

Classroom Oiscussiorf (produced by Far West 
Laboratory for Educational Research and 
Development) now available from Macmillan 
Educational Services, 6701 Wilshire Blvd., 
Beverly Hills, California, 90211. 

Videotape equipment (Sony k" , Sony 1", or 
Ampex 1"). 

Media center, large group. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Experiences on Modules LA-002.14 and 002.15 
(XUL). 



MODULE LA - 002.14 (XUL): Microteaching - Sequence I 

OBJECTIVE: The student should demonstrate the ability to 

use the skills covered in the Instructional and 
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PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



fflodBl taps dsscribBd in NodulB LA—002*13 (XUL)* 
UlodulB ClustBfs LF-001.00 - LF-005.00 (XUL). 
Module LA-002.13 (XUL) . 

The student should tBach a brief iBsson 
involving four to eight pupils in a micro- 
teaching situation. This lesson is recorded 
on videotape and immediately upon its comple- 
tion^ replays of the videotape are evaluated by 
the student on special evaluation forms developed 
for this purpose. 

Videotaping equipment. 

Group of young children. 

Media Center. 

Early Childhood. 

Upper Elementary. 

I hour. 

Student evaluation of her performance. 



MODULE LA - 002.15 (XUL): Micro teaching - Sequence I 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should perfect the discussion- 
questioning skills viewed in Module LA-002.13 
and practiced in Module LA-002. 14^(XUL) . 
Modules LA-002.13 and 002.14 (XUL). 

The students should replay the microteach 
lesson and reteach this lesson to another group 
of pupils. The reteach lesson should be re- 
corded also on videotape and again the student 
should evaluate her performance during replays 
of the tape. 

Videotaping equipment. 

Group of young children. 

Media center. 

Early Childhood. 

Upper Elementary 
k hour. 

Student evaluation of her performance. 



MODULE LA - 002.16 (XUL): Effective Questioning in Classroom 

Discussions - Far West Regional 
Laboratory Minicourse; Sequence 2 

OBJECTIVE: The student should learn specific teaching skills 
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PREREQUISITE; 

EXPERIENCE: 



HlATERIALS: 



SETTING; 

LEVEL; 

HOURS; 

EVALUATION: 



inv/olvod in the use of questioning in a class** 
room discussion* 

Nodule Clusters LF-OOl^OO •* LF-005*00 (XUL)» 
Nodules LA-002.13 - 002.15 (XUL). 

The student should view a videotaped instruc- 
tional lesson in which one to three specific 
teaching skills are described and illustrated 
with brief classroom clips. The student should 
then view a brief videotaped class sequence 
which shows a model teacher using these skills 
in a microteaching situation* As the model 
lesson progressesi the student is required to 
identify each skill as it occurs and should 
get prompt feedback on the correctness of her 
Identification. 

Ninicourse I; "Effective Questioning in a 
Classroom Discussion" (produced by Far West 
Laboratory for Educational Research and Develop- 
ment) now available from Nacmillan Educational 
Services^ 8701 Uilshire Blvd*# Beverly Hillsi 
California# 90211. Sequence 2. 

Videotape equipment (Sony 1", or Ampex 1"). 
Nedia center. 

Early Childhood. 

Upper Elementary* 

1 hour. 

Experiences on Nodules LA-002.17 and 002.18 
(XUL). 



NODULE LA - 002.17 (XUL); Nicroteaching - Sequence 2 



OBJECTIVE; 

PREREQUISITE; 

EXPERIENCE: 



NATERIALS; 

SETTING; 

LEVEL; 



The student should demonstrate the ability to 
use the skills covered in the instructional and 
model tape described in Nodule LA-002.16 (XUL). 
Nodule Clusters LF-001.00 - LF-005.00 (XUL). 
Nodules LA-002.13 - 002.16 (XUL). 

The student should teach a brief lesson involving 
four to eight pupils in a microteaching situa- 
tion. This lesson is recorded on videotape and 
immediately upon its completion, replays of the 
videotape are evaluated by the student on 
special evaluation forms developed for this 
purpose. 

Videotaping equipment. 

Group of )|oung children. 

Nedia center. 

Early Childhood. 

Upper Elementary* 
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HOURS: ^ hour, 

EVALUATION: Student evaluation of her performance* 



MODULE LA - 002.18 (XUL): microteaching - Sequence 2 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should perfect the discussion- 
questioning skills viewed in Module LA-002*16 
and practiced in Module LA-002.17. 

Module Clusters LF -001.00 - LF— 005.00 (XUL). 
Modules LA-002.13 - 003*17 (XUL). 

The students should replay the microteach 
lesson and reteach this lesson to another group 
of pupils. The reteach lesson should be record- 
ed also on videotape and again the student 
should evaluate her performance during replays 
of the tape. 

V/ldeotaping equipment* 

Group of young children* 

Media center. 

Early Childhood* 

Upper Elementary* 

^ hour. 

Student evaluation of her performance. 



MODULE LA - 002.19 (XUL): Effective Questioning in Classroom 

Discussions - F ar West Regional 
Laboratory Minicourse; Sequence 3 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



he student should learn specific teaching 
kills involved in the use of questioning in a 
lassroom discussion. 

odule Cluster LF-001.00 - LF-005.00 (XUL). 
odules LA-002.13 - 002*18 (XUL). 
he student should view a videotaped instruc- 
lonal lesson in which one to three specific 
eaching skills are described and illustrated 
lith brief classroom clips. The student 
hould then view a brief videotaped class 
lequence which shows a model teacher using 
,hese skills in a microteaching situation. As 
ihe model lesson progresses* the student is 
'equired to identify each skill as it occurs 
md should get prompt feedback on the correct- 
less of her identification. 
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MATERIALS: 



SETTING; 

LEVEL; 

HOURS: 

EVALUATION: 



lYlinlcoursB I; "EfFective Questioning in a 
Classroom Discussion" (produced by Far West 
Laboratory for Educational Research and 
Development) now available from iviacmillan 
Educational Services, 8701 Wilshire Blvd., 
Beverly Hills, California, 90211. Sequence 3. 
Videotape equipment (Sony 
Amp ex 1"). 
iviedia center. 

Early Childhood. 

Upper Elementary. 

Experiences on Module LA— 002.20 and 002.21 (XUL). 



MODULE LA - 002.20 (XUL): Microteaching - Sequence 3 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



MATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should demonstrate the ability to 
use the skills covered in the instructional and 
model tape described in Module LA-002.19 (XUL). 
Module Clusters LF-001.00 - LF-005.00 (XUL). 
Modules LA-002.13 - 002.19 (XUL). 

The student should teach a brief lesson 
involving four to eight pupils in a microteach- 
ing situation. This lesson is recorded on 
videotape and immediately upon its completion 
replays of the videotape are evaluated by the 
student on special evaluation forms developed 
for this purpose. 

Videotaping equipment. 

Group of young children. 

Media center. 

Early Childhood. 

Upper Elementary. 

^ hour. 

Student evaluation of her performance. 



MODULE LA - 002.21 (XUL): Microteaching - Sequence 3 



OBJECTIVE; 



The student should perfect the discussion- 
questioning skills viewed in LA-002.19 and 
practiced in Module LA-002.20 (XUL) . 
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PREREQUISITE: 

EXPERIENCE: 



lYIATERIALS: 

SETTING: 

LEVEL: 

HOURS: 

EVALUATION: 



lYlodula Clustors Lr-001«00 ~ LP-005«00 (XUL)« 
Modules LA-002.13 - 002.20 (XUL). 

The students should replay the microteach 
lesson and reteach this lesson to another 
group of pupils. The reteach lesson should be 
recorded also on videotape and again the stu- 
dent should evaluate her performance during 
replays of the tape. 

Videotaping equipment. 

Group of young children. 

Media center. 

Early Childhood. 

Upper Elementary. 

^ hour. 

Student evaluation of her performance. 



MODULE LA - 002.22 (XUL): Enabling Seminar 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: , 

EVALUATION': 



This module is designed to furnish supplementary 
experience in tne uiarif ication of cognitive 
concepts found in the Oral Language Component. 
Modules LA-002.01 - 002.13 (XUL). 

An enabling seminar should be given to small 
groups of students to Clarify cognitive con- 
cepts found in the Oral Language Component. 
Student attendance uiould be optional. 

College classrooms? 10-12 students. 

At Instructor’s option. 

Early Childhood. 

Upper Elementary. 

1 hour. 

Successful completion of written examination 
of Module La-002.23 (XUL). 
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MODULE LA - 002.23 (XUL): Assessment 



OBJECTIVE: 



This module is designed to evaluate a student s 
mastery of the cognitive learnings involved in 
the Oral Language Component. 

Modules LA-002.01 - 002.12 (XUL). 
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PREREQUISITE: 



CXPCRXCNCC: 

SETTING: 

MATERIAL: 

LEVEL; 

HOURS: 

EVALUATION: 



Written examination concerning the concepts 
acquired by the experiences or Lite modules* 
Large college group* 

Written examination specii ic c.u Larly and 
Elementary majors* 

Early Childhood* 

Upper Elementary* 

1 hour* 

The student should be able to answer the 
questions submitted by the examination to a 
degree of accuracy of 85 %% 



LA - 003.00 (XUL) Spelling 



General Objectives of Wodule Cluster 

The purpose of this module cluster is to acquaint 
students with different approaches to spelling instruction* 
to enable students to critically examine commercial spelling 
programs* and to offer students the opportunity to plan and 
to teach in a micro teaching situation a spelling lesson. 



Prereouiaites to the fflodule Cluster 

Completion of Linguistic Clusters LF-001.00 - LF-004.00 
(XUL). 



Modules within the Klodule Cluster 



This module cluster contains seven modules each of 
which is related to ai aspect of the objectives of the cluster; 



the 


modules 


are as 


LA 


- 003 


• 01 


(XUL): 


LA 


- 003 


.02 


(XUL): 


LA 


- 003 


.03 


(XUL): 


LA 


- 003 


.04 


(XUL): 


LA 


- 003 


.05 


(XUL): 


LA 


- 003 


• 06 


(XUL): 


LA 


- 003 


.07 


(XUL): 



follows: 

Independent Work on Spelling Generali- 
zations 

Spelling Generalizations Found in Commer 
ciai Spelling Programs 
Diagnosis of Spelling Difficulties 
Organization of Instruction in Spelling* 
Seminar: Critical Analysis of Commer- 

cial Spelling Programs 
Clinical Observation on Spelling 
Instruction 

Microteaching: Spelling 
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MODULE LA - OQ3.01 (XUL): Independent Work on Spelling 

Generalizations 



OBJECTIVE: The student should demonstrate the ability to 

determine inductively and to state the genera- 
lizations pertaining to the correct spelling 
of a selected list of words, 

PREREQUISITE: Modulo Clusters Lr-OQl.OO - 004.00 (XUL). 

The student develops a sot of spelling genera- 
lization to account for the orthography of a 
given list of words (approximately 50, several 
examples given of each generalization, but not 
necessarily grouped according to generaliza- 
tion correspondence.) 

Independent* 

List of 50 words chosen to represent a variety 
of spelling generalizations. 

Early Childhood. 

Upper Elementary* 

1 hour. ^ V 

Experience described in Module LA-003.02 (XUL). 



EXPERIENCE: 



SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



MODULE LA - 003.02 (XUL): Spelling Generalizations Found in 

Commercial Spelling Programs 



OBJECTIVE: The student can match a list of spelling 

generalizations as formulated by a current 
commercial spelling program with her own 
inductively determined spelling generalizations, 

PREREQUISITE: Modulo Clusters LF-OUl.UO - LF-0U4.OO (XUL), 

Modulo LA-UU3.U1 (XUL). 

EXPERIENCE: The student correlates a list of spelling 

generalizations with her own generalizations 
formulated in Module LA— 0D3.01 (XUL) and 
sorts a specific list of spoiling words under 
each of the generalizations. Generalizations 
would include frequent spellings of short and 
long vowels, difficulties involving o, c, fl, 
terminal /k/ sounds, formation of plurals and 
past tense, verbals, and so forth. The list 
of words would also include some exceptions to 
each generalization which the student should 
note* 
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SETTING; 

MATERIAL; 

LEVEL; 

HOURS; 

EVALUATION; 



Independent* 

List of spelling generalizations and iluords. 
Early Childhood* 

Upper Elementary* 

1 hour* 

Student submits to the Instructor his completed 
work for evaluation. 



mODULE LA - 003*03 (XUL); Diagnosis of Spelling Difficulties 



OBJECTIVE; 



PREREQUISITE; 

EXPERIENCE: 



SETTING; 

WATERIAL; 

LEVEL; 

HOURS: 

EVALUATION; 



The student can determine inductively reasons 
for spelling difficulties from a list of 
frequently misspelled words* 

None* 

The student can state the probable cause of 
spelling difficulties of words frequently 
misspelled* 

Independent* 

List of words frequently misspelled* 

Early Childhood* 

Upper Elementary* 

1 hour* 

Student submits to the Instructor his written 
list of probable causes of spelling difficulty* 



mODULE LA - 003*04 (XUL); Organization of Instruction in 

Spelling 



OBJECTIVE: The student can identify various methods of 

recommended study found in commercial spelling 
programs and can identify various ways to 
organize and to select a given list of words 
for direct spelling instruction on the same 
grades level* 

PREREQUISITE; None* 

EXPERIENCE; The student examines several commercial 

spelling programs on one grade level and com- 
pares each of their recommended procedure for 
study and for the selection and the organi- 
zation of spelling words* The student 
prepares a brief summary of her findings to 
bring to the group meeting described in 
lYlodule LA-003*05 (XUL)* 
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SETTING; 

MATERIAL: 

HOURS; 

EVALUATION; 



Independent. 

Commercial spelling programs--sev/eral on each 
grade level. 

1 hour. 

Discussion in the following (Module should 
indicate the accuracy of the student's obser- 
vations. 



MODULE LA - 003.05 (XUL); Seminar; Critical Analysis of 

Commercial Spelling Programs 



OBJECTIVE; 



PREREQUISITE; 

EXPERIENCE; 



SETTING; 

MATERIAL; 

LEVEL; 

HOURS; 

EVALUATION; 



The student can identify various methods of 
spelling study (visual* kineasthetic* aural* 
multi-sensory) and relate these to her back- 
ground of learning theory. The student can 
recognize different approaches to the selec- 
tion and organization of spelling programs 
(i.e. approaches based on frequency of word 
use; spelling generalizations; alphabetic 
patterns* etc. J 

Experience described on Module LA-003.04 (XUL) 
Students meet in small groups according to the 
grade level of the program each has examined. 
After a short discussion a chairman of each 
group reports on the group's findings. The 
Instructor lists on the chalkboard methods of 
spelling study recommended and types or 
patterns of organization of content. By 
questioning* the Instructor attempts to have 
students relate their findings to their 
previous experience in both learning theory 
and linguistics. 

Small group meetings. 

Student's summary of findings from LA-003.04 
(XUL). 

Early Childhood. 

Upper Elementary. 

I 5 hours. 

The quality of the students' reports and of 
their discussion. 
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lYlOOULE LA - 003.06 (XUL): Clinical Observation on Spelling 

Instruction 



0BJECTI\/E; 



PREREQUISITE; 

EXPERIENCE; 



SETTING; 

MATERIALS; 

LEVEL; 

HOURS; 

EVALUATION; 



The student determines the relative effective- 
ness of spelling instruction based on a list 
of lAiord memorization. 

None. 

The student visits an elementary school teacher 
and interviews her on her observation of the 
relationships between student performance in 
list spelling tests and spelling accuracy in 
written assignments. The student then writes 
up her findings and suggests ways to overcome 
the weaknesses of list spelling instruction 
and to motivate students to spell with greater 
accuracy at times other than spelling lessons. 
Independent within an elementary school. 
Available experienced elementary school teach- 
ers. 

Early Childhood. 

Upper Elementary. 

.1$ hours. 

Written report by student. 



MODULE LA - 003.07 ( XUL) ; Micro teaching ; Spelling 



o 

ERIC 



OBJECTIVE; 



PREREQUISITE; 

EXPERIENCE; 



SETTING; 

MATERIALS; 

LEVEL; 

EVALUATION; 



The student should be able to teach effectively 
a spelling lesson to her peer involving the 
peer's known spelling errors (identified by the 
Instructor during the course of the Language 
Arts Compionent) . The multi-sensory approach 
should be used. 

Modules LA-003.01 - 003.06 (XUL).. 

The student microteaches a spelling lesson to 
a peer involving the peer's identified spelling 
errors using the multi-sensory approach. 

Media center. Two-stiident-group . 

Videotape. List of individual's spelling errors. 
Early Childhood. 

Upper Elementary. : 

The student views her performance on videotape. 
The following criteria are suggested for her 
evaluation; identification of the causes of 
spelling errors, organization of instruction, 
clarity of instruction, utilization of visual 
aural, and kineasthetic modalities, performance 
of peer on trial tests. The students should 
have a follow~up meeting in a few days to see 
if the correct spellings can be recalled. 
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LA - 004.00 (XUL) Handwriting 



General Obiectivea of Wodule Cluster 

The purpose of this module cluster is to acquaint students 
with criteria for the evaluation of handwriting samples and 
of handwriting instruction) to offer students the practice 
needed to perfect the formation of their manuscript and cur- 
sive scrlptsf to enable students to diagnose the causes of 
handwriting dlf ficul tieSf and to offer students the oppor- 
tunity to practice instructional skills In a microteaching 
situation. 



Prerequisites to the Wodule Cluster 
None. 



Wodules Ullthln the Module Cluster 



This module cluster contains seven modules each of 
which is related to an aspect of the objectives of the clus- 
ter; the modules are as follows: 



LA 

LA 



LA 

LA 

LA 

LA 

LA 



004.01 (XUL)t 

004.02 (XUL): 



004.03 (XUL): 

004.04 (XUL): 
004.0b (XUL): 

004.06 (XUL): 

004.07 (XUL): 



The Importance of Legibility 
Aims of Handwriting Instruction: Slant) 

Size) Spacing) Legibility) Conformity 
to Accepted Practice) Speed) Case of 
Production* 

Handwriting Instruction in the Primary 
Grades* 

Practice in Manuscript and Cursive Script* 
Diagnosis of Handwriting Difficulties 
IVlicroteaching a Handwriting Lesson 
Assessment 



TTPB or icmirr 



O 
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■B-5 



(yiodule: la 



004.01 (XUL): 



The Importance of Legibility 



OBJCCTlVCt 



PRCRCQUISITC: 

CXPCRICNCC: 



SETTING} 

mATERIALSt 

LEV/EL: 

HOURSs 

EVALUATION: 



The student should be able to identify hand- 
writing as an influence bn Judgment of writing 
quality when handwriting is not specified as 
an evaluative criteria. 

None* I 

Students assess two personal copies of two 
brief English compositions. The criteria for 
the evaluation is specified as the originality 
and ideas of the contenti the style of the 
writingi the adherence to standard Englishi 
etc. Handwriting is notably absent from the 
lists of criteria* Both compositions have 
been handwritten and prepared so as the best 
writing on the criteria established is the 
poorest sample of handwriting and vice versa 
for the other composition. 

Large groupi college classroom. 

Multiple copies and two prepared compositions. 
Early Childhood. 

Upper Elementary. 

1 hour* 

Discussion of grading results reveal that 
handwriting is an influence in the evalua- 
tion of each composition. 



MODULE LA - 004*02 (XUL): Aims of Handwriting Instruction: 

Slantf Size, Spacing, Legibility, 
Conformity to Accepted Practice, 
Speed, Ease of Production 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



The student should be able to inductively 
determine the purposes and problems of hand- 
writing instruction* 

LA-004*01 (XUL). 

The Instructor should dictate a paragraph at a 
speed which would require fairly rapid writing 
by the students. The students should exchange 
papers and evaluato each other's papers using 
the following criteria: 

1* acceptability of varied form of letters 
2* slant 
3« size 
4* spacing 
5* legibility 
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ire 



SETTING: 

MATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



Oiscuasion should follow considering the 
following questions: 

!• What is essential in handwriting (legibi- 
lit/i communicability I reasonable speed 
with an economy of effort)? 

2. What influences legibility? (physical 
writing conditions! speed» conformity to 
sstablished patterns of letters! etc*) 

3* What letters are most frequently in error 
and why? (letters similar in form! diffi- 
cult combinations! letters with variable 
acceptable form). 

After the discussion! the students should list 
the purposes of handwriting instruction and the 
factors that the elementary teacher must 
account for. 

Small group 1-12 students* 

Prerecorded paragraph for dictation with 
criteria for evaluation and discussion guides 
on Instructor-led group* 

Early Childhood* 

Uoper Elementary* 

1^ hours* 

Student's list of purposes for and problems 
of handwriting instruction* 



MODULE LA - 004*03 (XUL): Handwriting Instruction in the 

Primary Grades 



OBJECTIVE: The student should be able to perform the 

following: 

1* state the reasons for the use of manuscript 
for initial handwriting instruction* 

2* list specific writing readiness activities 
for the first grade* 

3** state the recommended length of a hand- 
writing period in the primary grades* 

4* describe the following writing equipment 
for primary grade pupils: 
a* pencil: size! surface» type of leady 

eraser 

b* b* paper: type of ruling; size of spacing 

for first* second! third grades* 
c* desk: for left and right-handed pupils* 

5* describe the position of the paper! the 
hand! and the writing instrument for both 
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PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIALS: 

LEl/EL: 

HOURS: 

E\/ALUATION: 



manuscript and for cursive writing, for 
right and for left-handed pupils. 

6. list activities that would reveal if a 

child prefers the use of his right or his 
left hand. 

Module LA-004.02 (XUL). 

Group lecture covering the above objectives. 

Large college group* 

Samples of pencils» papers^ sample readiness 

activitiesf chalkboard^ chalkboard liner. 

Early Childhood* 

Upper Elementary - Optional . 

ij hours. . . 

Experience described in Module LA-004. 07 (XUL). 



MODULE LA - 004.04 (XUL): Practice in Manuscript and Cursive 

Script 



OBJECTIVES: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student should be able to differentiate 
between cursive and manuscript forms of ortho- 
graphy and produce the alphabet^ upper and 
lower cassf in both styles on lined tagboard» 
chalkboard^ and paper* 

None. 

Students study models of both upper and lower 
casBf cursive and manuscript forms of the 
alphabet* copy these forms* practice for 
greater clarity and ease when needed and re- 
produce them on paper* tagboard* and chalk- 
board. 

Two- student- team* 

Script Models* chalkboard availability* paper* 
tagboard* etc. 

Early Childhood* 

Upper Elementary. 

Student turns in to the Instructor tagboard 
sdniplos and paper sattiples* Peer evaluation of 
chalkboard sample* A sample sentence can be 
produced in each form in an amount of time 
Judged to be reasonable by Instructor's eval- 
uation. 
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mODULE LA - 004.05 (XUL): Diagnosis of Handwriting 

Difficulties 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEUEL: 

HOURS: 

EVALUATION: 



The student should be able to diagnose hand* 
writing difficulties and prepare a program for 
remediation. 

None. 

Each student copies in cursiv/e a paragraph in 
a reasonable length of time. Students exchange 
papers and each marks errors and/or difficul- 
ties using the following criteria: letter 

formation and connection; color and shadingy 
slant, size of writing, spacing, etc. The 
student then proposes a program of further 
diagnosis and/or imporvement. 

Large college group. 

Paper, pencil, chalkboard to list criteria or 
brepared list of criteria. 

/Early Childhood. 

/Upper Elementary. 

1 hour. ^ 

/Selections returned to Instructor. Handwriting 
difficulties diagnosed with reasonable accuracy. 
Additional diagnosis proposed where sample 
contained few difficulties. Prepared program 
evaluated. Student papers returned and two- 
student groups formed for microteaching 
experience in Plodule LA-004.06 (XUL). 



MODULE LA - 004.06 (XUL): Microteaching a Handwriting Lesson 



OBJECTIVE: 

PREREQUISITE: 

EXPERIENCE: 



The student should bo able to carry out a 
program of individual remedial instruction in 

handwriting. . 

Modules LA-004.04 and 004.05 (XUL). 

The student prepares a handwriting lesson 
based on diagnosis of a peer’s handwriting 
difficulty ^preferably the peer who furnisned 
cne handwriting sample in I'loouie LA-004.05 
(XUL). Modeling demonstration, resolution of 
any impinging physical factors, practice are 
some of the stategies to be used. The 
student teaches the lesson to her peer while 
videotaping. The lesson is evaluated by the 
student and if deemed necessary is retaught. 
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SETTING* 

WATERIALS* 

LEVEL: 

HOURS: 

EVALUATION: 



Tuio-student-group in media center. 
Videotaping equipment. 

Early Childhood. 

Upper Elementary. 
l| hours. 

Self-evaluation. 



MODULE LA - 004.07 (XUL): Assessment 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The module is designed to test both the 
cognitive and performance objectives of the 
previous modules. / . \ 

Modules LA-004.01 - 004.06 (XUL). 

Written examination covering both cognitive 
and performance objectives of Handiwriting 
Cluster. Timed handwriting samples and 
diagnosis of handwriting difficulties should 
be included as parts of the evaluation. 

Large college group. 

Written examination. , ^ ^ i 

Examinations appropriate to both Early Child- 
hood and Upper Elementary Wajors. 

Student answers questions in the examination 
with an accuracy of 85 %• Handwriting 
judged both legible and acceptable for modeling; 
diagnosis of errors of sample penmanship 90 > 
accurate. 
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LA - 005.00 (XUL) Writing 



General Objectives of Wodule Cluster 

The purpose or uiis module cluster is to make students 
aware of stylistic conventions employed by quality writers of 
prose and of poetryt of the importance of a creative class- 
room climate in the fostering of creative expression, of a 
variety of motivational ideas and beginning forms to encour- 
age creative writing in the classroom, and to offer students 
the opportunity to microteach one creative writing lesson 
with elementary school children. 



Prerequisites to the Wodule Cluster 

Completion of Linguistic module Clusters LF-001.01 - 
LF-005.09 (XUL) and Children's Literature course. 



modules Ulithin the module Cluster 



This module cluster contains ten modules each of which 
is related to an aspect of the objectives of the cluster; 
the modules are as follows: 



LA - 005.pl 

LA - 005.02 
LA - 005.03 
LA - 005.04 
LA - 005.05 
LA - 005.06 
LA - 005.07 

LA - 005.06 



LA - 005.09 
A: 
B: 

LA - 005.10 



(XUL); The Differences between Creative and 
Practical Writing 
(XUL): Paragraph Construction 

i XUL): Poetic Figures of Speech* 

XUL): Sentence Construction 

XUL): Role of motivation in Writing 

XUL): Independent Reading on Creative Cliroato* 

XUL): Examination of an Experimental Poetry 

Project: Kenneth Koch* 

(XUL): motivational Devices to Get Children 

Started and Simple Poetry Forms for 
models* 

(XUL): 

Early Childhood: microteaching: Group Story 

Elementary: microteaching: Poetry 

(XUL): Assessment 



o 

ERIC 



186 



111 



la-005.00 (xol) 
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mOOULE LA 



The Differences between Creative 
and Practical Ulriting 



- 005.01 (XUL): 



OBJECTIl/E: 



PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 

EVALUATION: 



The student can sort writing assignments which 
are creative in nature from those which are 
practical. 

Module Clusters LF-001.00 - 004.00 (XUL). 

The student sorts topics for writing assign- 
ments into creative and practical categories. 
Independent. 

List of writing assignments and self-checking, 
answer sheet. 

Early Childhood. 

Upper Elementary, 
i hour. 

Self-evaluation with filed answer sheet. 



MODULE LA - 005.02 (XUL): Paragraph Construction 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



The student can determine inductively some 
writing strategies employed by quality writers 
to construct paragraphs in expository prose. 
Module Clusters LF-001.00 - LF-005.00 (XUL). 
Students attend a small group discussion session 
during which the Instructor either focuses 10 
selected paragraphs from periodicalo on a 
screen by overhead projector or each student 
is given copies of each paragraph. Discussion 
ensues concerning the organization of the 
paragraphs and the strategies chosen by the 
writer to achieve his purpose. Topic sentences 
are identified from supporting data. Examples 
of the use of detailsi definitionst analogies, 
contrasts, comparisons, cause-effect, enumera- 
tion of a sequence of events, and so forth are 
identified also. 

College classroom - approximately 15 students. 
Selected paragraphs. 

Early Childhood. 

Upper Elementary. 
l| hours. 

Quality of students discussion and identifica- 
tion of writing strategies. 
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mOOULC LA - 005.03 (XUL): 



Poetic Figures of Speech 



OBJCCTIVC: 

PRCRCQUISITC: 

CXPCRICNCC: 



SETTING; 

mATCRIAL; 

LE\/CL: 

HOURS: 

EVALUATION: 



The student can recognize some of the writing 
strategies employed by poets in their poetry. 
Children's Literature or English course on 
Poetry. 

Students attend a small group discussion ses- 
sion during which the Instructor either focuses 
some selected exerpts from poetry or entire 
poems on a screen by the overhead projector or 
gives each student copies of the poetry to be 
discussed. Discussion ensues regarding the 
poetic devices or strategies employed in the 
examplesi i.e. rhyme, free verse, simile, 
metaphor, alliteration, personification, 
onamatopoeia, and so forth. 

College classroom - approximately 15 students. 
Selected example of poetry. 

Early Childhood. 

Upper Elementary. 

1 hour. , 

Student can identify the figures of speech, 
etc. employed in a handout to be completed 
after class and returned to the Instructor. 



MODULE LA - 005.04 (XUL): Sentence Construction 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



The students can produce sentences of varying 
constructions containing the same bit of infor* 

Modulo Clusters LF-001.00 - LF-005.00 (XUL). 
The students are given 10 separate bits of 
information each of which she is required to 
restate in five different sentences of varying 
construction, thus producing a total 50 
sentences. By this exorcise students will bo 
participating in the type of exercises 
recommended by generative grammarians to 
increase versatility of expression in sentence 
construction. 

Independent. 

10 bits of information. 

Early Childhood. 

Upper Elementary. 

1 hour. ^ .. . 

Students turn in to the Instructor their 

sentences. 
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lYlOOULE LA 



005.05 



(XUL): Role of fYiotlvation In Writing 



0BJECTI\/E: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



The students can identify the superiority of 
highly motlv/ated uirltlng over sterile compo- 
sition. 

Module Clusters LF-001.00 - 005.00 (XUL). 

The student attends a class session on uirltlngi 
After the roll is calledf the Instructor 
announces a group uirltlng assignment without 
any prior preparation of the studentsf without 
setting the moody without regard to experience 
or background! and so forth. After 25 minutes 
of class composition! the products are briefly 
self-evaluatedy and some are evaluated by the 
group (without identifying the writer.) 
Olscuselon ensues concerning the limitations 
of this typo of writing and the superiority of 
highly motivated individual assignments. 
College classroom; approximately 15 students. 
Paper and pencils for students. 

Early Childhood. 

Upper Elementary. 

1? hours. 

Students statements regarding the weaknesses 
of how the class assignment was conducted and 
how it could have been Improved. 



MODULE LA - 005.06 (XUL): Independent Reading on Creative 

Climate 



OBJECTIVE: The students can list and describe specific 

features of a classroom climate which would 
encourage creative expression. 

PREREQUISITE: None. 

EXPERIENCE: The student reads independently one of the 

following references: 

ApplegatSf Mauree. Freeing Children to Write . 
New York: Harper ana Rowy 1963. 

Boweny Mary E. Slithery Snakes and Other Aids 
t o Children*s Ulriting . Appleton-Century-Crof tsy 
1967. 

Burrowsy Alvina Treat; Jacksony Doris C.; 
Saundersy Dorothy 0. They All Want to Write . 
Prentice-Hally 1962. Third Edition. 

Kochy Kenneth. Wishes. Lies, and Dreams . 

Chelsea House Publishers! 1970. 

Walter! Nina Willis. Let Them Write Poetry . 
Holty Rinehart and Winstony 1962. 
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SETTING: 

(YIATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



Independent* 

Available copies of the above books* 

Early Childhood. 

Upper Elementary* 

2 hours* 

Students turns in a brief written evaluation 
of the readingt focusing specifically on the 
classroom climate recommended for the encour- 
agement of creative expression* 



MODULE LA - 005*07 (XUL): Examination of an Experimental 

Poetry Project: kenneth Koch 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIALS: 

LEVEL: 

HOURS: 
EVALUATI ON: 



The student can identify the type or class- 
room climate established by Kenneth Koch in 
his experimental poetry sessions with elemen- 
tary school children on the lower East side 
of New York City. They can also specify the 
forms Mr* Koch utilized to get children 
started, the psychological principles he 
employed In his teaching, the ideas he used 
for motivation, and so forth* 

Module Clusters Lf-OOl.OO - LF-005.00 (XUL)* 
Module LA-005.06 (XUL). 

The student listens to a two hour tape by 
Kenneth Koch in small group sessions* The 
Instructor should stop the tape periodically 
to reinforce specific Ideas, to question stu- 
dents concerning their reactions to them, to 
correlate Mr* Koch's statements with those of 
their readings in Module LA-005.06 (XUL). 
College classroom, preferably group of no 
more than 15 students* 

Tape recorder ano cape of Mr* Koch's address 
in New Orleans in the fall of i:^/u* 

Early Childhood* 

Uppor Elementary* 

3 hours* 

Participation in class* 
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mODULC LA - 005.08 (XUL): 



notivational Devices to Get 
Children Started and Simple Poetry 
Torms for models 



OBJECTIVE: 



PREREQUISITE: 



EXPERIENCE: 

SETTING: 

IHATERIALS: 



LEVEL: 

HOURS: 

EVALUATION: 



The student should bo able to list at least 
ton simple motivational devices for creative 
writing in the elementary grades. For example, 
the use of color and/or form to stimulate 
ideas* the uncompleted story, and so forth. 

The student should also be able to identify 
the following simple poetic forms appropriate 
for elementary school children: 
free verse cinquain limericks 

couplets diamante 

tanka haiku 

module Clusters LF-001.00 - 005.00 (XUL). 
modules LA-005.03, 005.05, 005.06, and 

005.07 (XUL). 

Large group lecture on the above topics. 

Largo group. 

1. Handouts prepared by the Instructor .with 
examples of the topics specified above. 

2. Examples of children's writing using the 
illustrations of motivational ideas and/or 
the poetic forms* 

Early Childhood. 

Unoer Flementary. 

li hours. ,n / li \ 

Experience described in Module LA— 005.10 iXLLJ. 



mODULE LA - 005. 09A (XUL): Early Childhood: microteaching: 

Group Story 



OBJECTIVE: The student can elicit oral stories and record 

suen stories with a small group of primary 

children. /w.n \ 

PREREQUISITE: module Clusters IF-OOl.OO - 005.00 (XUL). 

modules LA-005.01 - 005. OB (XUL). 

EXPERIENCE: The student microteaches a small group of 

students in creative writing. She first sets 
the mood and establishes some core of 
experience as the background of the writing. 
She elicits an oral story from the children, 
records it on cnalKboard* and later makes 
copies Of it to send to tne children. The 
cniidran may also be encouraged to illustrate 
the story individually. 
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SCTTINCs 

PIATCRIALt 

LEVEL: 

HOURS: 

EVALUATION: 



nadia canter. 

Small group of primary school children* 
Jideotaps. 

Early Childhood. 

1 hour* 

Student evaluation. 



MODULE LA - 005.098 (XUL): Elementary: Microteaching: Poetry 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 



SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



Using one of the strategies from the indepen- 
dent readings or fron Mr. Koch's lecture^ the 
student micro-teaches a small group of upper 
elementary school children in the media center 
endeavoring to motivate them ;o nrite poetry. 
Modules LA-005. 01 - 005.08 (XUL). 

The student microteaches a small group of 
students in creative poetry writingt utilizing 
one of the strategies described in the indepen- 
dent readings of Module LA-005.06 (XUL).or 
recommended by Mr. Koch* 

Media canter. 

Small group of intermediate grade children. 
Videotape equipment* 

Upper Elementary. 

1 hour* 

Student evaluation. 



MODULE LA - 005.10 (XUL): Assessment 



OBJECTIVE: 



PREREQUISITE: 

EXPERIENCE: 

SETTING: 

MATERIAL: 

LEVEL: 

HOURS: 

EVALUATION: 



The module is designed to test the cognitive 
and objectives of the Modules LA-005*01 - 
005.08 (XUL). 

Module Clusters LF-OOl.OO - 005.00 (XUL). 
Modules LA-005.01 - 005.08 (XliL). 

Written examination covering the cognitive 
objectives of the Writing Cluster* 

Large college group. 

Written examination. 

Examinations appropriate to both Early 
Childhood and Upper Elementary Majors* 

1 hour* 

Student answers questions in the examination 
with an accuracy of 85 %• 
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B. Summary of Tested Field Cxperlcncaa 

PrgQram models of the Comprehensive Undergraduate and 
Inservice Teacher Education Project incorporated throughout 
their design sequences a variety of clinical experiences in 
either community schools or clinical schools* These field 
experiences were integral to the academic and professional 
content of the students' work pursued at the university and 
were intended to give students the opportunity to practice 
in a realistic setting the professional behaviors studied 
abstractly at the university^ to furnish feedback on the 
students' performancsi and to guide students in an evalua- 
tion of the concomittant learnings attending such clinical 
experiences* The Elementary Education Department of Xavier 
University considered that coordination between the courses 
of study at the university and clinical experiences within 
cooperating schools offered a rich potentiality for explora- 
tion and development* Thus the Department moved rapidly in 
this direction during the fall of 1970* 

Xavier students intending to pursue a teaching career 
engaged in some types of community and youth service during 
their Sophomore year and received no academic credit for 
such activity prior to 1969* In I9b9-1970 one semester hour 
credit was awarded for two semesters of Sophomore Activity 
for clinical experience* Additionally! Junior students 
scheduled clinical observation and participation in ongoing 
classrooms in preparation for student teaching in their 
Senior year* These experiences! however! tended to be 
isolated from university work and to be relatively unsupar- 
vised by the faculty of the Department* 

In the fall of 1971! however! oil Sophomore and Junior 
field experiences became coordinated with academic work in 
the university and were planned and supervised by faculty 
members of the Elementary Education Department* Types of 
clinical experiences scheduled included the following: 

1* weekly storytelling sessions to small groups of 
children in public and parochial schools (Child- 
ren's Literature)* 

2* assistance at school libraries (Children's 
Literature) * 

3* tutorial sessions (Elementary Reading; Primary 
Reading) * 

4. field observations of on-going lessons given in 
innovative language arts laboratories (Language 
Arts in the Primary Grades). 

5* field observations of languaqe arts lessons within 
the traditional classroom* (Language Arts in the 
Primary Grades) * 
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6. micro-teaching of a literature lesson to a group 
of elementary school children accompanied by 
audio-feedback* (Language Arts in the Primary 
Grades) • 

7. structured observations of children in varying 
types of situations (Child Psychology; Educational 
Psychology) • 

8* structured observations of young children in a 
variety of preschools* i«e« day care centers* 
Plontessori classrooms* traditional kindergartens* 
Workshop Way preschool classrooms* and so forth 
(Kindergarten Organization and Child Study; Child 
Psychology)* 

9* microteaching situations in tutorial reading mith 
nith videotaping and playback* 

Xavier's brief encounter with the scheduling of field 
experiences has met nith positive responses from both 
cooperating schools and from Xavier students* It has* how* 
ever* involved a great amount of the Instructoro* time and 
energy* and will probably necessitate the addition to the 
teaching faculty* of a full-time Director of Clinical 
Experiences* This person could act as a liason with cooperat- 
ing schools in the scheduling and evaluation of such experi- 
ences* The Director of Clipical Experiences could also help 
in the increased use of victeotaping equipment with clinical 
work that involves feedback,* 

Report forms utilized by Xavier students for clinical 
experiences of 1970-1971 immediately follow* 
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rORm FOR CLINICAL CXPERICNCCS 
In CHlUof^gN*^ LiTgRATUi^g — 



NAME DATE 

SCHOOL LEUEL 

Tltlo oF Story or Poetry ; 

Author ______ 

Illustrator 

Visual Aidss Used: . . . 

How did you introduce your storyy or poom? 



Did you clarify any concepts or vocabulary before beginning? 

IF so which? - 



What Questions did you use to stimulate oral languaQOf and ■ 
to got the reactions of the children? 



Generally, how did the children react to the story? 



Did the story appear to hold more interest for some than for 
all the children? . .. .... - 

Why did you select this book^ - 

Would you USB It aoain? If not, why? 



REPORT ON WICRQTEACHING 

School! Student: 

Level! Partner: 

Number of Students: Date: 

Nature of the Lesson: 



120 



125 



Objectivast 

Oescriptive Objactivest 



Behavlorial Objectives: 



Materialst 



General Procedures: 



roIlOH-Up Activities by Children: 



tvaluatTon of the" Children* s Attainment of the Behaviorial 
Objectives: 

Evaluation: 

Personal Evaluation: - 



Peer's Evaluation: 



A STUOENT^S OBSERVATION SHEET 



NAWE 

DATE 

1, Teacher's aim (state briefly) 



SUBJECT 

LEVEL 
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2* Kind of lesson (underscore) 

Study -- expository -- inductive -- deductive -- 
information — appreciation — expository — drill -- 
review -- testing. 

Other types 

3. Teaching procedure (underscore^ 

Lecture or story -- illustration -- demonstration -- 
dramatization -- question and answer -- exercises -- 
problems — activity unit — projects -- experimentation 
— self-discovery — topical report — discussion — 
social recitation -- contest — drill -- visual 
instruction -- textbook. 

4. Assignment ^ 

How made (underscore). Textbook -- textbooks plus 
outside reading -- textbook with comment on important 
points -- topical assignment — problem — study assign- 
ment — outline -- mimeographed sheets -- cooperative 
assignment — special assignment in activity unit — 
continuation of unit — contract — conference. 

How motivated 

How were individual differences provided for in the 
assignment? 



5. method of procedure. Give a brief outline of how the 
class work proceeded. 



6. hlaterials used (underscore) "" 

maps -- blackboard -- globe -- charts -- notebooks — 
reference books — pictures — outline -- mimeographed 
sheets — posters — bulletins -- magazines — clippings 
-- drawings -- spscimensy real or otherwise -- models — 
seat work — latern slides — graphs — cartoons — 
construction paper -- scissors — paste — crayons — 
clay -- real objects -- other materials: 

7 . Give a brief statement of how the work period was 

concluded. 

8. Pupil reaction (underscore) 

a. Pupil response: Whole-hearted -- good — fair — 

listless — noisy and careless 

b. Classroom atmosphere: Excellent -- good -- fair -- 

strained — sullen 

c. Pupil initiatives: Evident — little evident — 

lacking 
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d* Pupil cooperation: Ulholo-hearted -- good -- fair - 

little — none 

e* Pupil preparation: Excellent -- good — fair -- 

little — none 

f. Pupil interest: Enthusiastic — attentive — 

indifferent — inattentive 

g. Pupil activities: Pupil-centered — pupil-teacher 

cooperation — — teacher-dominated 

9, Educational outcomes emphasized (underscore) 

Skills and habits -- information -- attitudes -- ideals 
modes of thought — standards of value. 

10* Reactions: 
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c. 



1970-1971 Conferences Attended by the Xavier University 
Staff 



During 1970-1971 matnbers of the Elementary Education 
Department of Xavier University were able to attend a number 
of conferences because of the availability of travel funds 
furnished by the grant of the U«S« Office of Education* 

Several typos of conferences more attended: those which wore 

sponsored by the member institutions of the Consortium of 
Southern Colleges and Universities, those not sponsored by 
the Southern Consortium but which concerned performance- 
based teacher education, and those of general professional 
interest pertaining to areas under revision by Xavier, 
notably in the field of Language Arts. 

The meetings involving Consortium members, particularly 
the meeting at Livingston University in January 1971, wore 
invaluable because they enabled Xavier staff members to 
learn the problems encountered by universities of similar 
constraints and purposes when considering, planning, and 
implementing performance-based teacher education programs. 
General meetings deepened the staff|s understandings of 
performance-based teacher training in general. The Conference 
on the Language Arts sponsored by the National Council of 
the Teachers of English not only furnished numerous ideas 
on current materials and innovations, but also exposed staff 
members to the work being field tested by the University of 
California, Ohio State University, the Seawell Public Schools 
of North Carolina, Temple University and Portland State 
University because of funds awarded through the Education 
Professions Development Act by the U»S« Office of Education. 
The ideas stemming from Xavier*s attendance at these meetings 
and conferences furnished important input for the work 
accomplished during 1970-1971 and for the work planned for 
the immediate future* 
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CONCLUSIONS 



The preceeding report indicated the major steps already 
completed in the revision of the teacher education program 
at Xavier University# It by no moans Included all the minor 
innovations incorporated into existing courses, or innova- 
tions contemplated in the immediate future* Students are 
being furnished behaviorial objectives covering related 
material in numerous course offerings* and more independent 
work accompanied by self or peer evaluation has boon added 
to many course experiences# Several important innovations 
are being planned for Freshmen students as a general orien- 
tation to Professional Education by Sister Maria Amata for 
the fall of 1971. Contemplated innovations for Freshman 
include the following: 

Educational Psychology is being re-written into modular 
form by its Instructor, Sister Celestine Model# 

Systems analysis will continue to be applied to all 
Methods courses, particularly thuse concerned with 
Reading. Continued field testing of Language Arts 
modules described in the proceeding chapter will 
occur. 

The staff of the Elementary Education Department of 
Xavier University deemed it a tremendous opportunity to 
study the program models of the Comprehensive Undergraduate 
and InservicB Teacher Education Project sponsored by the ^ 
U.S. Office of Education. The overall quality of the models 
their realistic appraisal of present-day edficiencies in the 
training of elementary school teachers, and their outstand- 
ing attempts to chart a new direction in teacher education 
offered a challenge to the staff to appraise, evaluate, and 
revise the teacher education program at Xavier University. 
Each member of the staff felt that his personal vision of 
the education of contemporary teachers had been enlarged 
and each knew that innumerable benefits would accrue to the 
Department of Education of Xavier University because of the 
grant from the U.S. Office of Education. 
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